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Key Findings

e Teachers who attended the Early Literacy Summer Institute improved

< their knowledge of early lit best tices. Each , teachers’ post-
I&rlstyn Stewart, eir knowledge of early 1 er.a.cy es prac ices. Eac .year eachers’ pos
. assessment scores were significantly higher than their pre-assessment
Senior Research scores on the Early Literacy Knowledge assessment (ELK) (p<.001).

e Experienced teachers may benefit from attending the Early Literacy Summer
Institute more than new teachers. Teachers with at least one year of
teaching experience demonstrated significantly greater growth than new
teachers between the pre- and post-ELK assessments (p<0.05).

Associate

Katherine MOSher’ e Teachers may need additional support about best practices for working
Research Specialjst with English Learners in early literacy. On the ELK post-assessment, less
than half (48%) of teachers responded correctly to the questions in the
Working with ELLs construct. This was the lowest scoring construct, on

Giselle Saleet, average, across all three years.
. e Across three years, an average of 73% participants reported that the
Research Assistant sessions “very much” increased their motivation to implement the content

and practices presented. Fewer participants reported that the sessions
increased their knowledge (60%), indicating that while the content

Office of Research and presented may not be new to the participants, participating in the sessions
Evaluation did increase the likelihood that they would apply the practices in their
classroom.

e Across three years, 87% of teachers reported they could use what they
learned at Institute to positively impact their classrooms.

June 2018

e Inopen-ended feedback, teachers expressed the desire for on-going,
continued training on early literacy best practices throughout the school
year. Others asked for more hands-on activities and concrete suggestions
during the sessions.
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Introduction

The School District of Philadelphia (SDP or the District) held three Early Literacy Summer Institutes
(Institutes, Institute) between summer 2015 and summer 2017. Teachers attended these Institutes as a
part of the Early Literacy Specialist (ELS) initiative, which also provided early literacy coaching to schools
using a cohort model and provided leveled libraries for K-3 classrooms. The purpose of the Institute was to
prepare teachers to implement the District’s Balanced Literacy Framework, enhance their knowledge of
best practices in early literacy, and improve the teaching practices of participants through high-quality
professional development (PD). This District-level early literacy improvement strategy is directly in service
of Anchor Goal 2’s primary objective: 100% of 8 year olds will read on grade level.

As a prerequisite to receive coaching, schools had to commit that 65% of their K-3 teachers would attend
the Institute. Across the three years of Institute, 1,935 teachers attended the Institute, representing 100%
of the District’s K-3 serving elementary schools (N=150). Teachers attended the Institute in the summer
prior to the school year (SY) when their school began receiving support from an ELS Coach.

Teachers from Cohort 1 schools, who began receiving ELS Coaching in SY 15-16, attended the first Institute
in 2015. These 401 schools were selected for Cohort 1 based on the following criteria: school status
designation (e.g., preference for schools with Title | Focus and Priority status), percentage of 3rd graders
performing “basic” and “below basic” on the 3rd grade PSSA-R, and geographic location (to ensure
geographic diversity across all District learning networks). In 2016, teachers from the 53 Cohort 2 schools
attended, and in 2017, teachers from the 57 Cohort 3 schools attended.

The Institutes? were held for five days each (Monday - Friday) in either June or July and followed roughly
the same schedule of events. Each day began at 8:00 AM with a plenary speaker, followed by three 90-
minute topic-specific professional development sessions and a lunch break (with the exception of the first
day, which focused on two foundational sessions). Each day concluded with 30 minutes of school reflection
meetings before dismissal at 3:45 PM. In total, participants attended approximately 14 sessions over the
course of the week at each Institute. See Appendices 1a-1e for the Institute schedules and a session
crosswalk.

Methods

Data Collection

The Office of Research and Evaluation (ORE) used three primary sources of data to examine the
effectiveness of each Literacy Summer Institute:

1 John Wister was part of Cohort 1 and teachers attended Institute. The school converted to a charter in SY16-17.
2In 2015, one day of the Institute had to be rescheduled because of a power outage. In 2017, the reflection period at
the end of the day was extended to 60 minutes and dismissal was at 4:00 pm.
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1. Early Literacy Knowledge (ELK) Pre- and Post-Assessment: Appendix 2a-2c

The ELK assessments were designed in collaboration with the Office of Early Childhood
Education to measure participant knowledge about each component of the literacy block and
the related best practices.

Each construct on the ELK consisted of two to four questions about one of the topics covered in
a session at the Institute.

The ELK pre-knowledge assessment was sent to participants one week prior to the start of the
Institute and remained open until day 2 of the Institute.

The ELK post-knowledge assessment was sent to participants the last day of Institute and
remained open for an additional one to four weeks based on completion rates.

2. Daily Satisfaction Survey: Appendix 3a-3c

Satisfaction surveys were emailed to participants each day at 3pm. These surveys asked
participants to provide feedback about their satisfaction with the plenary sessions, content,
effectiveness, and quality of facilitation of each professional development session.

Each daily survey included space for open-ended comments.

3. Session Observations: Appendix 4a-4b

ORE developed an observational protocol that included a four-point scale for rating the quality
of the facilitator, the structure of the session, and the engagement of participants. Although
there was no formal protocol used for observations in 2015, anecdotal observations were
recorded.

ORE staff members observed at least one presentation of each session each year.

Data Analysis

Each year, planning for the Summer Institute incorporated feedback from the prior Institute(s), so the
number and content of sessions varied across years. As a result, the Early Literacy Knowledge (ELK)
assessments, the content of the daily surveys, and the observation protocols ORE used to assess the
sessions varied slightly each year as well. In this report, tables include additional explanatory text and
footnotes to clarify what data is included in each of the following analyses. Not all feedback provided is
attributable to each year of the program.

1. Early Literacy Knowledge (ELK) Pre- and Post-Assessment

In 2015, there were 12 constructs on the ELK. In 2016 and 2017, additional constructs (Writing
Objectives and Lesson Planning Using the Curriculum Engine and Early Literacy Block for Students
with Disabilities) were added for a total of 14 constructs.

Across 2016 and 2017, 13 constructs were consistent and 11 constructs remained the same
across the three years.

The Early Literacy Block for Students with Disabilities was held as a session in 2015 but was not
included as a construct on the ELK.

Overall, ten individual questions were dropped from the analyses due to question and answer
inconsistencies across the three ELK assessments.

For a complete crosswalk of ELK questions over time, see Appendix 2d.
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2. Daily Satisfaction Survey

e In 2015 and 2016, separate surveys were sent to participants to collect feedback on Institute
logistics and organization only. In 2017, these questions were incorporated into daily surveys.

e Each daily survey included space for open-ended comments.

e This survey remained consistent across the three years of Institute.

3. Session Observations

e Across 2016 and 2017, 13 sessions were consistent, and 12 sessions remained the same across
three years.

o The content of the observation protocols was different across years, for a complete crosswalk,
see Appendix 4c. In 2016, the protocol measured Engagement of Participants, Presentation of
Information, Practicality and Usefulness of Information, and Organization and Effectiveness. In
2017, the protocol including ratings for Presenter/Facilitator, Session Content and Structure, and
Teacher Engagement. ORE does not have a copy of the original protocol from 2015 or raw data
from that year.

Please exercise caution when interpreting findings or comparing data across analyses or years, as they may
not always be directly comparable.

Research Questions

Each year, the following research questions guided our inquiry:

1. How does teacher knowledge of early literacy practices change after participating in Institute? Are
changes in knowledge consistent across cohorts?

2. How do changes in teacher knowledge differ by ELK constructs and across individual questions?

3. How do pre- and post- ELK assessment scores differ by years of teaching experience?

4. Were participants satisfied with the quality of the professional development offered at Institute?
What additional feedback did teachers provide?

5. How did the observers from the Office of Research and Evaluation rate the quality of the sessions?

Results

The following sections present the results of the ELK assessments, plenary speaker ratings, daily surveys,
and ORE staff observations.

Research Question #1: How does teacher knowledge of early literacy
practices change after participating in Institute? Are changes in
knowledge consistent across cohorts?

Teachers completed 1,268 pre- and 820 Early Literacy Knowledge (ELK) post-assessments across the three

years of Summer Institute. A total of 683 teachers took both the pre- and post-assessment (matched
sample) across the three years, representing about 49% of all respondents. The teacher score analysis
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below (Table 1) reflects all of the valid questions from each ELK constructs present in each year, not just
the 11 constructs that are consistent across years.

Each year, matched sample teachers’ post-assessment scores were statistically significantly higher than
their pre-assessment scores, suggesting improvements in teacher knowledge due to Institute attendance
(p<.001). The amount of growth that teachers demonstrated differed by Institute cohort. In 2015, teachers
demonstrated less growth between the pre- and post-assessment (+6%) than teachers in 2016 (+10%) or
2017 (+9%). This difference in growth is statistically significant (p<0.05). The increased growth over time
may also be the result of updates to session content or better alignment between session content and the
ELK assessment.

Table 1. Average matched teacher assessment scores - matched sample by year

Year Matched Sample(n) Average Teacher Average Teacher Pre/Post Change
Score - Pre Score - Post
2015 266 48% 54% +6%***
20162 129 49% 59% +10%***
20172 228 60% 69% +90p***
Total 683 53% 62% +9%p***
a2016 and 2017 cohort demonstrated greater score growth than the 2015 cohort, p<0.05

%% p<0.01

Research Question #2: How do changes in teacher knowledge differ by
ELK constructs and across individual questions?

A construct score is the combination of responses to multiple questions about a similar topic. In this case,
each construct aligns with a session offered at Institute. We use construct scores rather than responses to
individual questions because asking multiple questions about the same topic is a better way to measure
understanding in each content area. The analyses in Tables 2-4 include the 11 constructs that are
consistent across all three years, as well as the two additional constructs from 2016 and 2017.

Across the three years of Institute, the average construct score increased across all constructs from the pre-
to post-assessment (Table 2). Developing Writers in the Literacy Block and Beyond had the highest
construct score, with an average of 76% of teachers answering the construct questions correctly on the
post-assessment. Working with ELLs (English Language Learners) had the lowest construct score on the
post-assessment (48%). Across the three years, Working with ELLs and Guided Reading During the Literacy
Block had the largest percentage point increases in their average construct scores from the pre- to post-
assessment (20% and 11%, respectively). Independent Reading, Leveled Libraries, and Fluency and Using
Data to Inform Literacy Instruction had the smallest increases (2% each) in their average construct scores
from the pre- to post-assessment.
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Table 2. Average percent of teachers responding correctly by construct, pre/post, (matched sample only,
n=683)

Average Average Pre/Post Change
Early Literacy Knowledge (ELK) Construct Construct Construct (in Percentage
Score - Pre Score - Post Points)
Working with ELLs 28% 48% +20
Guided Reading During the Literacy Block 52% 63% +11
Creating a Literacy-Rich Environment in the 48% 58% +10
Classroom
Ez.arly .Ll.tferacy Block for Students with 42% 520 +10
Disabilities2
EXpll(.:lt Phonologlcal & Phonemic Awareness and 439% 530 +10
Phonics Instruction®
What Are Other Students Doing? 54% 64% +10
Classroom Organization, Student Behaviors, and 520 61% +9
Routines for a Successful Literacy Block
Eff_ectlve}y E_ngaglng Families in Supporting 62% 70% +8
Children's Literacy
Read Aloud and Shared Reading 60% 66% +6
Developing Writers in the Literacy Block and 70% 76% +6
Beyond
Writing pb]ectlves :imd Lesson Planning Using 65% 71% +6
the Curriculum Engine2
Using Data to Inform Literacy Instructionc 64% 66% +2
Independent Reading, Leveled Libraries, and 599 61% +2
Fluency

aConstruct not included in the 2015 ELK

bIn 2015 and 2016, this session was broken out into two sessions, Explicit Phonological and Phonemic Awareness and Explicit
Phonics/Code Instruction

¢Construct had a different name in 2015: Using AIMSweb and DRAZ to Drive Instruction

In addition to analyzing construct scores, ORE also looked to see which individual questions saw the most
growth from the pre- to post-assessment. Across ELK administrations, six questions had consistently large
increases (at least 15 percentage points) in the percent of correct responses from the pre- to post-
assessment (Table 3). Two questions that comprise the Working with ELLs construct showed consistent
increases in the percent of correct responses across all three years. The questions, “How many levels of ELL
proficiency are there?” had an average increase of 33 percentage points and “Approximately how many
years does it take for ELLs to acquire academic language proficiency?” had an average increase of 23
percentage points. The question, “During guided reading, it’s effective to?” which is part of the Guided
Reading During the Literacy Block construct, had an average increase of 23 percentage points.
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Table 3. Questions with an average increase of at least 15 percentage points from pre- to post-assessment (matched sample only) each year.
Year 2015 (n=266) 2016 (n=129) 2017 (n=228) (n=623)
% % Percentage % % Percentage % % Percentage Avg.
Question Correct = Correct Point Correct = Correct Point Correct = Correct Point Percentage
- Pre - Post Change - Pre - Post Change - Pre - Post Change Point Change

How many levels of
ELL proficiency are 24% 60% +36% 25% 53% +28% 33% 67% +34% +33%
there?

The “Power of Three”
is a strategy designed - - - 5% 24% +19% 49% 93% +449% +32%
to:2

During guided
reading, it’s effective 61% 86% +25% 65% 87% +22% 64% 85% +21% +23%
to?

Approximately how
many years does it
take for ELLs to
acquire academic
language
proficiency?

The knowledge that
letters correspond to
sounds (i.e., the 27% 42% +15% 42% 54% +12% 48% 65% +17% +15%
alphabetic principle)
is also referred to as:
Why is it important
for students to work 35% 47% +12% 31% 48% +17% 32% 49% +17% +15%
independently?

aThis question was included in the ELK construct Classroom Organization, Student Behaviors, and Routines for a Successful Literacy Block in 2016 and in 2017

24% 47% +23% 23% 45% +22% 24% 48% +24% +23%
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Only three questions saw a decrease in the average percent of correct responses across ELK administrations (Table 4). Each question is from a different
construct.

Table 4. Questions with an average percentage point decrease from pre- to post-assessment (matched sample) each year

Year 2015 (n=266) 2016 (n=129) 2017 (n=228) (n=623)
% % Percentage % % Percentage % % Percentage Avg. Percentage
Question Correct = Correct Point Correct = Correct Point Correct = Correct Point Point Change

- Pre - Post Change - Pre - Post Change - Pre - Post Change
The DRA2 is a
measure of:

57% 49% -8% 54% 47% -7% 87% 84% -3% -6%
(select all that

apply)

Fluency can best
be defined as?
Posting the
following in your
classroom is an
effective strategy - - - 84% 84% 0% 87% 85% -3% -2%
for supporting
student growth
in vocabulary: 2

97% 96% -1% 93% 93% 0% 97% 93% -4% -2%

aThis question was included in the ELK construct Using Data to Inform Literacy Instruction in 2016 and 2017

10
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Research Question #3: How do pre- and post- ELK assessment scores differ by
years of teaching experience?

Teachers who completed both the pre- and post-assessments across all three years - the “matched sample” - were
placed into one of four groups (New, Early Career, Mid-Career, and Veteran Teachers) based on the number of
years they reported teaching early literacy (Table 5). ORE used this information to examine how pre- and post-
assessment scores varied by level of experience. Sixty teachers from the matched sample did not report years of
teaching experience and were excluded from this sample. The teacher score analyses below (Table 5 and Figure 1)
reflect all ELK constructs present in each year, organized by teacher’s literacy experience.

Table 5. Matched sample teacher experience (n=623)

Group Name Number of Years of = Number of Teachers Percent of Sample
Experience
New 0 46 7%
Early Career 1-3 124 20%
Mid-Career 4.7 101 16%
Veteran 8 or more 352 57%
Total 6232 100%

a60 teachers did not report number of years teaching literacy

Across all experience groups, teachers’ post-assessment scores were statistically significantly higher than their
pre-assessment scores (Table 6), suggesting improvements in knowledge due to Institute attendance (p<.001).
With the exception of new teachers, each group improved their ELK scores between eight and nine percentage
points.

Although there was no statistically significant difference on their pre-assessment scores, early career teachers’
post-assessment scores were statistically significantly higher than new teachers’ post-assessment scores, (p<0.05)
indicating that early career teachers outperformed new teachers on the ELK post-assessment. New teachers
demonstrated significantly less growth between the pre- and post-assessment (+ 2%) than the teachers in the
other experience groups (p<0.05). This growth may indicate that some experience teaching literacy is needed prior
to attending Institute.

11



_ School District of Philadelphia Office of Research and Evaluation

Table 6. Pre- and post-assessment scores, by teacher experience groups (matched sample, n=623)

Number of Average Pre/Post Change
. Average Teacher
Teacher Experience Teachers Teacher Score - (percentage
Score - Post .
(n)” Pre points)
N
oW 46 45% 47% s
(0 years)
b
Early Career 124 48% 57%: FgRRs
(1-3 years)
Mid-Career®
101 529 619 Qtoxk
(4-7 years) & L ¥
Vet b
ereran 352 55% 63% +gEs
(8+ years)
Total 623 52% 60% +HHK

"Teachers with both pre- and post- assessment data

aEarly Career teachers outperformed new teachers, p<0.001

bExperienced teachers (teachers with at least one year of experience - that is, all teachers except for new teachers) demonstrated greater
growth than new teachers, p<0.05

*** p<0.001

Research Question #4: Were participants satisfied with the quality of the
professional development offered at Institute? What additional feedback did
they provide?

Surveys sent at the end of each day of the Institute asked participants to rate their satisfaction with and quality of
both the plenary session and the professional development sessions they attended throughout the day. Each year,
participants rated five plenary sessions and 14 professional development sessions (see Appendix 1e) over the
course of the five-day Institute. The average response rates to daily surveys across the five-day Institute was 45%
in 2015, 38% in 2016, and 38% in 2017.3

Plenary Session Ratings

The daily survey prompted participants to rate each morning’s plenary speaker in three areas: if the speaker was
engaging, presented new information, and interesting. Out of a maximum of 5 points, the average rating for each
area in 2015 was 3.8; in 2016, the areas were rated 4, 3.9, and 4. In 2017, each area was rated 3.9. These
consistently high ratings demonstrate that speakers were engaging, interesting, and informative across the three
years of Institute (Table 7). Open-ended feedback regarding the plenary speakers was also collected and is
summarized below.

3 The average response rate to daily surveys across the week was calculated by dividing each day’s total number of distributed surveys by
each day’s total number of complete responses received. Each daily rate was then averaged across the entire week.

12
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Table 7. Average scores for plenary speakers, days 1-5 (5 points possible)

Day

(n=385)
(n=348)
(n=302)
(n=310)

(n=176)

(n=201)
(n=265)
(n=265)
(n=237)

(n=177)

(n=396)
(n=330)
(n=301)
(n=291)

(n=233)

Speaker

Carol Jago
Nell Duke
Cheryl Logan

Natasha Smith

Dwight Evans &
Donna Cooper
Average

Susan Neuman
Nelson Flores
Pedro Noguera
Carol Jago
Karen Mapp

Average
Nell Duke
Nelson Flores
Pedro Noguera
Jennifer Serravallo

Karen Mapp

Average

Average Score for

“Speaker was engaging”

2015
3.9

4.1

4.2

3.5

3.5

3.8
2016

3.8

3.8

4.7

39

3.8

2017

3.6

34

4.7

3.8

4.1
3.9

Average Score for
“Speaker taught me
something new”

3.8
4.1
4.1
3.7
3.5
3.8
3.7
3.8
4.4
3.8
3.6
39
3.6
3.6
4.5
39

4.1
39

Average score for
“Speaker was
interesting”

3.9
4.1
4.2
3.5
3.5
3.8
3.9
3.9
4.7
3.8
3.8
4
3.6
3.5
4.7
3.8

4.1
3.9

13
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Plenary Session Participant Feedback

Participants were overwhelmingly satisfied with Dr. Pedro Noguera’s presentation.

Dr. Noguera received the highest ratings in both 2016 and 2017 (Table 7). Participants overwhelmingly stated that
they felt motivated and inspired by Dr. Noguera's keynotes and felt that his time should have been extended.
“Terrific,” “fabulous,” “engaging,” and “knowledgeable” are a sampling of the affirmative words used to describe
Noguera’s address.

Participants were also very satisfied with both Nell Duke and Cheryl Logan.

In 2015, both Nell Duke and Cheryl Logan were identified in open-ended comments as being especially
informative. Participants described Duke as “an engaging and pertinent plenary speaker,” as well as
“knowledgeable and validating to teachers” (2015). Another participant stated, “I thought Cheryl Logan was a
phenomenal speaker. [ am not going to make assumptions about what is going on at home. Instead [ am going to
reach out to families to see how we can work together to help kids become better readers and writers” (2015).

Participants felt that Jennifer Serravallo was rushed.

Several participants described Serravallo as having a wealth of experience and useful ideas but were frustrated
that she was “rushed off stage” (2017). Other participants suggested that perhaps Serravallo’s keynote could have
been extended into break-out sessions.

Many participants believed Susan Neuman contradicted the District’s messages regarding certain literary
practices.

While some participants found Dr. Neuman’s presentation to be engaging, informative, and interesting, others
were concerned about her stance on the use of word walls in the classroom. Respondents were confused about the
contradictory nature of her statements, as SDP employs the use of word walls in the classroom. One noted, “the
keynote speaker presented the opposite of what the district tells us to do” (2016).

Professional Development Session Ratings

The first questions on the daily survey asked participants how each session they attended that day contributed to
their knowledge, confidence, and motivation (Figure 1). The majority of participants responded very favorably to
these questions across all three years of Institute, with an average of 69% of participants reporting the sessions
“very much” increased their confidence to apply the content. An average of 73% participants reported that the
sessions “very much” increased their motivation to implement the content and practices presented. Fewer
participants reported that the sessions increased their knowledge (60%), indicating that while the content
presented may not be new to the participants, participating in the sessions did increase the likelihood that they
would apply the practices in their classroom.

14
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Figure 1. Most teachers indicated that the Institute sessions increased their knowledge, confidence, and motivation
to apply the content

mVery Much ® Somewhat Not at All

Increased Knowledge of the Content Increased Confidence to Apply the Content Increased Motivation to Implement the
Content

Each participant was also asked to rate the usefulness of the session and the effectiveness of the facilitation (Figure
2). Again, the majority of participants on average responded favorably to each of these questions. At least 80% of
participants agreed or strongly agreed with positive statements about the facilitation, use of time, and content of
the sessions.

Figure 2. Most teachers indicated that the sessions were useful and well facilitated

9% Strongly Agree/Agree 9% Neutral %Strongly Disagree/ Disagree

New practices were I can use this trainingto  Time was used efficiently The facilitator was The professional
modeled and explained. positively impact my and effectively. knowledgeable and development goals and
classroom helpful. objectives were clearly
specified.

For the 12 sessions consistently offered across the three years, content, usefulness, and facilitation ratings (Figures
1 & 2) were combined to create an average session rating. Then, the average session ratings were averaged
together to calculate an overall session rating out of 4.25.* Developing Writers in the Literacy Block and Beyond,

4 This number represents the highest possible score per session: three questions are out of three points and five questions are
out of five points for a total of 34 possible points, divided by eight questions, for a maximum average rating of 4.25.

15
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Read Aloud and Shared Reading During the Literacy Block and Independent Reading, Leveled Libraries and Fluency
were the highest rated sessions receiving a 3.89, 3.87, and a 3.82 respectively (Figure 3 contains the average score
by session.) Using Data to Inform Literacy Instruction and The Literacy Block for Students with Disabilities were the
lowest scoring sessions, receiving a 3.35 and 3.3, respectively, which was below the session-wide average of a 3.65.

Figure 3. Average session ratings (out of 4.25)

Developing Writers in the Literacy Block and Beyond _ 3.89
Read Aloud and Shared Reading During the Literacy Block _ 3.87
Independent Reading, Leveled Libraries and Fluency 3.82

Classroom Organization, Student Behaviors, and Routines for a

Successful Literacy Block 3.80
Creating a Literacy-Rich Environment in the Classroom _ 3.73
What are the other students doing while the teacher is running
Guided Reading?

Guided Reading During the Literacy Block _ 3.70

Effectively Engaging Families in Supporting Children's Literacy _ 355
Development '
Explicit Phonological/Phonemic Awareness and Phonics Instruction _ 3.54
Working with English Language Learners _ 3.51

Using Data to Inform Literacy Instruction

The Early Literacy Block for Students with Disabilities

3.35

3.30

Professional Development Session Open-Ended Feedback

General

The majority of the open-ended comments provided by participants were positive and indicated that the

Institute was well-received.

Over the three years of Summer Institutes, several participants noted an increase in enthusiasm, confidence, and
motivation, mirroring the survey findings above. One participant stated that the Institute was “enlightening and

essential to the completion of the school year,” adding “I feel excited to rest and plan for a new year” (2017). Other
participants shared these sentiments. One participant said,
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All in all the entire week was welcoming, informative and helped raise my confidence in handling all
elements of the reading block. I networked, acquired new skills for my tool box, and realized my many
deficits...I am excited to get started again in September (2017).

Participants from previous Institutes shared similar sentiments as well. Participants from the Institutes’ first two
years noted: “I really enjoyed myself this week. These courses have reenergized me for the upcoming school year. |
cannot wait to start implementing these programs into my literacy lesson.” (2016).

Another described, “This was a fabulous professional development. I feel that I have grown as a teacher!” (2015).

Content

SDP should consider differentiating the content based on teacher experience or pre-assessment scores.

One of the goals of the Institute was to ensure that all K-3 teachers had the foundational knowledge needed to
implement the 120-minute literacy block. While some “seasoned” participants stated that they learned new
strategies and that “There was still a lot worth learning, even after 20 years in the SDP” (2017), more comments
asked for differentiation. Experienced teachers in particular noted that they felt the content was repetitive:

There was nothing new presented. The anchor charts have been used for years, and so has guided reading-
shared/and read aloud. It’s balanced literacy all over again with new names. Nothing new here for an
experienced Philadelphia trained teacher (2017).

A few participants also mentioned that they had prior experience working with CLI and were already
knowledgeable about the content presented at Institute. Participants suggested that because participants have
varying levels of experience and expertise, there should be an opportunity for them to select which sessions they
attended based on either professional learning goals or data collected on the ELK pre-assessment.

Participants expressed similar thoughts in the first two years of Institute. One respondent explained, “I feel like
these sessions are providing very basic/general knowledge on the topics...things I already know or do in my
classroom. [ was hoping to "dig deeper” in the topics to build upon my previous knowledge and skills” (2015). The
following year, another participant stated,

Differentiation is important for all our students. Guess what? It's important for teachers too. Many of us
have skills and background information that was presented in the sessions. There should be a more precise
way to offer the sessions in a way so that teachers can attend sessions that are more applicable to them,
than in a general format (2016).

SDP should revise the Using Data to Inform Literacy Session.

In open-ended comments, some participants expressed disappointment with the Using Data to Inform Literacy
Instruction session. Specifically, participants noted that they did not feel that the session was actionable because
they did not have an opportunity to look at their own data, there was little if any conversation about how to use the
data to differentiate, and there was no discussion on informal assessments. For example, a participant noted:
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[ was hoping the session would be more tangible ways to look at data more explicitly beyond just the
AIMSweb and DRAZ2. I wanted to have more explicit processes and to know what to look for. Maybe it
would've been more helpful to have come with data from our school so that it was more practical (2017).

Using Data to Inform Literacy was one of the lowest rated sessions in both 2017 and 2016, reflecting the above
open-ended comment. While the 2015 Summer Institute did not offer this specific session, one of the lowest rated
sessions from that year was titled Using AIMSWeb and DRAZ to Drive Instruction, which provided similar content
about the use of SDP data in the classroom.

SDP should revisit the content of the Working with English Language Learners session and continue to
emphasize its applicability across populations.

Some participants felt that the session titled Working with English Language Learners was extremely useful for
participants with or without ELL students. “Although my school does not have an ELL population, the strategies
presented can clearly be used to support all learners,” stated one participant (2017). Another participant noted,
“The ELL workshop with Aaron MacLennan was phenomenal. He was very knowledgeable and helped us
understand the topic” (2017).These sentiments were also present in past Working with English Language Learners
sessions, as an earlier participant indicated, “I am more mindful of the struggles ESL students have when learning a
second language” (2015).

Another participant voiced the importance of all participants understanding strategies to work with ELL students,
as they noted:

We have so many ELLs in our district and I believe that Second Language Acquisition is a MAJOR issue that
classroom teachers and contents teachers need more training in. The ESOL teachers are VERY familiar with
this topics; my opinion is that the rest of the school district staff really needs more training in ELL learning.
It is very, very upsetting to me to hear: ‘Well, no wonder my kids aren't learning, they don't speak English
at home.” As a district and in these times of diversity issues, this topic deserves much more attention
(2016).

However, others felt that the session did not provide sufficient information. One participant summarized,

ELL content is very confusing. The teacher’s role in educating ELL kids needs more than an afternoon
workshop. For those who have these type of students, its time consuming to implement and plan for
students who haven't learned to speak English as well as English speaking children. Also, how can a
teacher who does not speak the child's language teach the child if she herself cannot verbally communicate
with the student? We need more ESOL teachers and a more clearly defined role of what the teacher is to do
when instructing ELL students (2017).

Another participant stated, “I didn't feel that much was gained from the session since I have little experience
working with this population. I was looking for more strategies and feedback about how to support these
students” (2017). Echoing the need for applicable strategies, one participant said, “The sessions on working with
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ELLs and students with disabilities should have had more concrete examples of how to modify aspects of the
literacy block to help these students” (2017).

Participants in the 2016 Institute also expressed an appreciation for the training, but did not feel it was applicable
to their school due to the lack of ELL students. One explained, “We do not have any ELL students in our school or
neighborhood. While I enjoyed the training and learned many new strategies, I think our time would have been
better spent in a more relevant PD” (2016).

SDP should consider adding a “make and take” component to some of the sessions.

Several participants indicated they would have benefitted from a “make and take” section within the reading and
writing-focused sessions, in which they could apply their new knowledge and develop a concrete lesson to use
during the following school year. One participant explained, “I was in a classroom that had a brand new first year
participant. She deserves to be in an intensive classroom that allows her to see detailed models of balanced literacy
and allows her to practice, plan, and ask questions” (2017). Another participant from the previous Institute agreed,
stating, “I was hoping for actual center activities/ideas during the “What Are the Other Students Doing” session. It
would have been nice to have a make and take session so that we could have some items/ideas to start with in
September” (2016).

Facilitation

Facilitators were prepared but could have modeled more and provided time for additional sharing and
conversation.

Although the written comments from participants indicated that all facilitators were prepared for the sessions,
participants reported that the facilitators who provided concrete examples and modeled practices were especially
effective. For example, one participant commented, “Alison Walters who lead the Writers Course was phenomenal.
She had fabulous writing ideas and she modeled her writing process she uses in her classroom. I took a lot of ideas
away from her” (2017). Similarly, a participant said, “Stacy Dougherty was fabulous in the Read Aloud and Shared
Reading session. She had so many hands on books, examples of how to use them, REAL examples! [ definitely
learned so much that I can take back to my classroom in the fall” (2017).

Modeling practices and providing useful examples of practices was not present in all sessions. For example, one
participant stated, “I would have benefited from seeing a Guided Reading lesson. A video would have been helpful,
but using us (teachers, administrators, and coaches) as a mock class could have helped me more. [ would love to
see a lesson in person!” Another participant said, “I would have liked to have seen the Power of Three modeled in
action” (2017). Another teacher noted that, “the session on early literacy for students with disabilities focused too
much on theory and not enough on examples of how to differentiate instruction for individual students in order to
meet their needs” (2017).

In addition to modeling concrete strategies, participants would have liked more opportunities for sharing and
conversation “beyond the slides.” One participant stated, “I felt as though many facilitators spoke at teachers, as
opposed to engaging teachers in meaningful conversations that share best practices” (2017). Another noted,
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“Facilitators were well prepared and professional, but it was a little like a big long list, this is what you need to do.
Needed something more concrete” (2017).

Organization and Logistics

The Summer Institute was very well organized.

Overall, items regarding organization, materials, and information received the highest levels of satisfaction across
all three years of Institute.

The 2017 participants were particularly satisfied with the parking, signage, and organization of the classrooms.
One participant said, “The whole PD is very well run from the parking to the lunch and the hall monitors to help us
get to our specified classes. Considering the number of people involved, I think they are doing a very good job.”
Another stated, “Once again the day went off smoothly. The institute is amazingly well planned.” Another
participant commented,

The breakfast with delicious coffee and wonderful box lunches were a treat! I left my house everyday without
the stress of needing to pack and cart a lunch and snacks and water and... It was wonderful. All in all - a job well
done. It was organized each day from arrival with the parking to the end of the day. I think it was a huge
undertaking and you all deserve a pat on the back for a very successful, organized, engaging week (2017).

However, participants from both the 2016 and 2015 Institute expressed frustration concerning availability of
parking and building temperature. One participant explained, “The parking situation this morning was a mess,”
while another noted, “It was so cold that it was hard to concentrate” (2016).

SDP should consider reducing down time in order to shorten the days.

Many participants across all three years of Institute felt that the days were too long, which reduced their ability to
pay attention. Several participants made variations of this comment: “All of the sessions were good but this was a
very long and draining week. Perhaps the schedule could be revised next year” (2017). Participants made
suggestions that shorten the day, such as reducing time spent on morning entertainment (such as raffles and lip-
syncing), shortening the lunch break, reducing the time for debriefing in the afternoon, and eliminating the
icebreakers and introductions in each session.

Some participants would like to travel with teachers in their grade group or with teachers who teach the
same grade span.

Several teachers suggested that SDP group participants by common grade spans. One teacher noted that this would
be beneficial so that “grade teams can learn together, collaborate together, and plan together during the valuable
discussion times provided during each training” (2017). Another teacher from the same Institute noted, “I would
have liked more time to talk with and collaborate with my colleagues from other schools who teach the same
grade.” Participants from both 2016 and 2015 agreed it would be beneficial to engage in discussions and planning
activities with fellow grade-level teachers.
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Principals would like a separate track to support their coaching of teachers.

A few principals who participated in the Institute suggested that upcoming Institutes include a track specific to the
needs of principals. One principal stated, “This is not new information for principals. (Or at least I hope it's not!) I
really would appreciate training in how to coach teachers in implementing CLI. Honestly, these sessions did not
present anything new” (2017). Another principal explained,

There should be a separate track for school principals to improve our practice of coaching and supporting
teachers, students and families. Today was a bit of a waste for me. I know how to implement guided reading, I
know the basics of parental involvement and I know the Power of Three. It would be helpful to collaborate with
other principals on how to apply this on a school-wide level For example, what does the Power of Three look
like in PLC meetings with adults? (2017)

Some teachers agreed there should be separate tracks for administrators for the purpose of differentiating
instruction based on prior knowledge. One stated, “Maybe principals should have more of their own workshop”
(2016).

SDP should consider expanding the Institute to provide sessions throughout the year that build on the
foundational concepts.

Participants suggested that the concepts presented at Summer Institute continue through school year professional
development sessions as an “Institute Part 2.” “We need this type of PD provided ongoing, throughout the year,
during the regular school day,” said one participant (2017). “I wish we could have something similar every year,”
commented another from the same year. Participants also stated that they would like professional development
that connects the literacy strategies to teaching social studies and science. Another participant suggested that the
Institute should translate to graduate credits noting that, “There was certainly adequate training time to qualify.
know it is probably too late to happen this year, but in the future connecting with a local graduate University in
advance to align a seminar like this for credit I believe would be a motivator for all of the participants attending to
be more committed to the material” (2017).

Similar comments were reflected in both the 2016 and 2015 Institutes, as participants thought the sessions were
informative, engaging, and helpful. One participant commented, “I would suggest that the district continue
professional development on these topics throughout the year in order to encourage teachers to master these
instructional strategies,” while another stated, “I wish there was follow up throughout the year - PD by grade on
Saturdays, without pay, for interested teachers. It would need to be by grade level and would support teachers as
they implement these practices” (2015).
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Research Question #5: How did the observers from the Office of Research and

Evaluation rate the quality of the sessions?

At each Summer Institute, ORE staff members observed at least one presentation of each professional development
session. However, the constructs on the observation protocols differed slightly each year so the results from the

observations should be interpreted carefully.s

The 2016 protocol and rating scale rated each session on the following constructs using a four-point scale (0=no
evidence to 3=high evidence): Engagement of Participants, Presentation of Information, Practicality and Usefulness
of Information, and Organization and Effectiveness. In 2017, each session was rated on the same four-point scale
used in 2016, on the following constructs: Presenter/ Facilitator, Session Content and Structure, and Teacher
Engagement. For this analysis, ORE calculated an average overall session rating across constructs and years and
ranked sessions accordingly (see Table 8). Only the sessions that were included in both 2016 and 2017 were

included in the analysis.

Observation Session Ratings

On average, Working with English Language Learners, Classroom Organization, Student Behaviors and Routines, and
Independent Reading, Leveled Libraries, and Fluency were the highest rated sessions across both the 2016 and 2017
Institutes, with an average score of 2.9/3.0 (Table 8). The Early Literacy Block for Students with Disabilities was the
lowest rated session, on average (2.4/3.0). However, all sessions had an overall favorable rating on the 4-point

scale, falling somewhere between “some evidence” and “high evidence” for each construct (see Appendix 4a-4c for

each year’s observation protocol and a crosswalk.)

Table 8. Average overall session observation ratings (highest to lowest)

Session

Working with English Language Learners

Classroom Organization, Student Behaviors, and Routines for a Successful
Literacy Block

Independent Reading, Leveled Libraries, and Fluency

Read Aloud and Shared Reading During the Literacy Block

Creating a Literacy-Rich Environment in the Classroom

Writing Objectives and Lesson Planning Using the Curriculum Engine
Explicit Phonological/Phonemic Awareness and Phonics Instruction2

Guided Reading During the Literacy Block

5 There was no formal protocol in 2015, so results from 2015 are not included in this analysis.

Overall Average Rating
on a 4-point scale

2.9
2.9
2.9
2.8
2.7
2.7
2.7

2.7
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What are the other students doing while the teacher is running a Guided Reading 27
group? '

Developing Writers in the Literacy Block and Beyond 2.5
Effectively Engaging Families in Supporting Children's Literacy Development 2.5
Using Data to Inform Literacy Instruction 2.5
The Early Literacy Block for Students with Disabilities 2.4

a]n 2016, this session was broken out into two sessions, Explicit Phonological and Phonemic Awareness and Explicit Phonics/Code Instruction.
Session scores were combined for this analysis.

Observer Comments from 2016 and 2017

Facilitation

In 2017, ORE observed that the facilitators were highly competent, well-prepared, friendly and engaging, and
knowledgeable. However, some facilitators seemed to read directly from the slides and others could not locate the
resources the participants were looking for in the material. Other facilitators did not cooperate well with each
other. Participant survey responses and evaluator notes both suggested that facilitators could rehearse together
beforehand to ensure a smooth and cohesive presentation. Facilitators should also be sure to introduce themselves
at the beginning of the sessions.

Session Content and Structure

ORE observed that participants in both 2016 and 2017 were displeased that they were not given the PowerPoint
slides during the sessions. In 2016, one principal was observed explaining to the presenter that the PowerPoint
slides can be useful in training teachers that were unable to attend the PD. In 2017, participants constantly asked
for access to the PowerPoints and page number of the resource manual throughout the sessions, which was
somewhat disruptive. PowerPoints were made available to participants after each Institute.

In 2017, ORE evaluators provided mostly positive feedback about the content and structure of the lessons they
observed, but also noted a few issues that should be addressed in the future. For example, most facilitators clearly
stated the goals and objectives of the session at the beginning of the session, but some facilitators did not. Some
facilitators stated their goal and objectives in the middle of doing other activities, when they were less useful for
participants. Some facilitators did not manage time efficiently, so some sessions ended early while others were cut
short.

Teacher Engagement

In 2016, ORE observed that participants appreciated the school planning meetings at the end of each day. During
observations, the administrators appeared very engaged and enthusiastic about fostering discussions that were
directly related to their schools. The teachers also posed questions and engaged in dialogue about their particular
classrooms in terms of literacy development.

In 2016 and 2017, ORE observed that toward the end of the Institute, some participants showed signs of
exhaustion. In 2017, most participants actively participated in the sessions. However, ORE observed that some
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participants started to lose focus, either talking with each other or using their laptop and phones, when the
facilitators read from their course pack or during prolonged discussions.

Conclusion and Recommendations

o Teachers who attended the Early Literacy Summer Institute improved their knowledge of early literacy best
practices. Each year, teachers’ post-assessment scores were significantly higher than their pre-assessment
scores on the Early Literacy Knowledge assessment (ELK) (p<.001).

e Experienced teachers may benefit from attending the Early Literacy Summer Institute more than new teachers.
Teachers with at least one year of teaching experience demonstrated significantly greater growth than new
teachers between the pre- and post-ELK assessments (p<0.05). New teachers may need continued support in order
to apply what they learn at Institute to their teaching practice.

e Teachers need additional support about best practices for working with English Learners in early literacy. On the
ELK, less than half (48%) of teachers responded correctly to the questions in the Working with ELLs construct on
the post-assessment. This was the lowest scoring construct, on average, across all three years. This indicates that
while the Institute may have extended teachers’ knowledge in this area, additional professional development
may still be needed.

e The sessions Using Data to Inform Literacy Instruction and The Literacy Block for Students with Disabilities
were the lowest scoring sessions on the daily surveys across the three years of the Institute. Participants
rated these sessions relatively poorly across all domains, suggesting that these sessions should be revisited
and revised.

e Across three years, 69% of teachers reported that the Institute increased their confidence to apply the content
and 73% reported that the Early Literacy Summer Institute increased their motivation to implement the content
and practices presented. Fewer participants reported that the sessions increased their knowledge (60%),
indicating that while the content presented may not be new to the participants, participating in the sessions did
increase the likelihood that they would apply the practices in their classroom.

e Across three years, 87% of teachers reported they could use what they learned at Institute to positively impact
their classrooms.

¢ Inopen-ended feedback, teachers expressed the desire for on-going, continued training on early literacy best
practices throughout the school year. Others asked for more hands-on activities and concrete suggestions during
the sessions.
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Appendix

Appendix 1a. Daily Schedule from 2015 Summer Institute, July 6, 2015

7:15am - 7:45 am
Auditorium Foyer

Registration and Continental Breakfast
Please sign-in as you enter near the Auditorium. Continental breakfast will be
available in the 214 floor Gymnasium.

8:00 am - 10:00 am
Auditorium

Welcoming Remarks - Superintendent William R. Hite, Jr.
Setting the Purpose - Chief Academic Support Officer Donyall Dickey

Guest Plenary Speaker - Carol Jago: “Sowing the Seeds of Literacy: Skills in
Context, Skills in Practice”

Logistics for the Week - La Tanya R. Miller, Executive Director

10:15am - 11:45 am
Various classrooms on 1st
and 3 floors

Day 1, Session 1
Please see your individual course roster for your course title and location.

12:00 pm - 1:00 pm
Homeroom cafeterias on
1st and 3rd floors

Lunch
Boxed lunches will be available in the cafeterias on the 1t and 3 floors.

1:15 pm - 2:45 pm
Various classrooms on 1st
and 3rd floors

Day 1, Session 2
Please see your individual course roster for your course title and location.

3:00 pm - 3:30 pm
Various classrooms on 1st
and 3 floors

School Team Reflection and Planning
Please join your principal and school colleagues for a facilitated discussion
reflection session. Snacks will be provided.

3:30 pm

Closing of Day 1 (with your school team)
Before departing for the day, please remember to sign-out with your school

principal on the school team attendance sheet so that you may receive appropriate

compensation and course credit for the day.
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Appendix 1b. Daily Schedule from 2015 Summer Institute, July 7- July 10, 2015

7:15am - 7:45 am
Auditorium Foyer

Registration and Continental Breakfast
Please sign-in as you enter near the Auditorium. Continental breakfast will
be available in the 2nd floor Gymnasium.

8:00 am - 8:45 am
Plenary Session in the
Auditorium

o Nell K. Duke - Teachers ARE Rocket Scientists: Developing Higher-Order
Literacy Skills PreK - Grade 3 (Tuesday)

e Cheryl Logan - Addressing Low Literacy Environments (Wednesday)

e Natasha Smith - Executive Functions and Literacy Instruction: The Case
for Instructional Match (Thursday)

¢ Donyall Dickey - Bringing It All Together (Friday)

9:00 am - 10:30 am
Various classrooms on 1st
and 3 floors

Daily Session 1
Please see your individual course roster for your course title and location.

10:45am - 12:15 pm
Various classrooms on 1st
and 3rd floors

Daily Session 2
Please see your individual course roster for your course title and location.

12:15pm - 1:15 pm
Homeroom cafeterias on 1st
and 3rd floors

Lunch
Boxed lunches will be available in the cafeterias on the 1st and 3 floors.

1:30 pm - 3:00 pm
Various classrooms on 15t
and 3rd floors

Daily Session 3
Please see your individual course roster for your course title and location.

3:15 pm - 3:45 pm
Various classrooms on 1st

School Team Reflection and Planning
Please join your principal and school colleagues for a facilitated discussion

and 3rd floors reflection session. Snacks will be provided.

Daily Departure Time (with your school team)

Before departing for the day, please remember to sign-out with your school
3:45 pm principal on the school team attendance sheet so that you may receive

appropriate compensation and course credit for the day.
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Appendix 1c. Daily Schedule from 2016 Summer Institute, June 27 — July 1, 2016

SCHOOL DISTRICT OF PHILADELPHIA

Acapemic SuPPORT OFFICE

-- READING@ MATTERS

Daily Schedule At-A-Glance:

[y

7:15 am Registration &
Continental Breakfast

B:00 &m ~ 10200 am

| | | Continental Breakfast

June 27 - Ju

- N

| 7:15 am Registration &

8:00 am = 9:00 am

Wel and

Wil by Phlladily "
Superintendan! of Schodls
Dir. Williar R. Hite, Jr.

Keynote Speaker
Susan &, Neuman, Ed.D

10200 am — 10510 am: Transitian '
10:10 am - 11:55 am: Sassian |
11:56 am - 12568 pm: Lunch
12:55 pm = 1205 pm: Trensition
1:05 pim = 2:50 pen: Session I
2:50 pm - 3:00 pm: Transition

3:00 pm — 4:80 pm
School Reflection & Sign-Out

i | 12:20 pm ~ 120 pen: Luneh

Keynole Speaker

Meleon Flares, Az Probassar

Universiy of Penneyvania
5:00 am = §:18 am: Transition
210 am — 10:40 am: Session |

040 am — 10:50 am: Transiticn

10:50 am - 12:20 pm: Session Il

1:20 pm = 1:30 pm: Transition
|
| 1:20 pn ~ 3:00 pr: Sessian 11

3:00 pm = 3:00 pm

ly 1, 2016

- N N T

7:15 am Registration &
Continental Breakfast

800 am = 9:30 am: Session |
9:30 am — 9:490 am: Transfion

940 am — 10:40 am

Welcame and
Keynote Spaaler
Dr. Padio Noguers

i
10:40 am — 10:50 am: Transition |
1050 am - 12:20 pm: Seszion I
T2:20 pm —1:20 pm: Lunch

1:20 pm — 1:30 pm: Transiticn

| 150 pem — 3:00 pm: Session 1
|

| | 200 pm ~ 4:00 pm

School Refiection & Sign-Out

|
|
I
i
l
Sehool Refiection & Sign-Out !
|

| 7:15 am Registration &
Continental Breakfast

B0 am — $:00 am

‘Welcome and

Keynote Spenlker

Canol Jage
£:00 am — 910 am: Transition
2:10 am — 10040 am: Sessdon |
10:40 am ~ 10:50 am: TransHian

| 10:50 am = 12:20 pm: Sessian I

| 12:20 pm — 1:20 pm: Lunch

1:20 pen — 1:30 pm: Transition

| Bchool Reflecticn & Sign-Out

7+15 am Registration &
Continental Breakiast

B:00 am - 9:00 am

Welcome by Chict Academia i
Support Officer :
Chen Logan |

Keynoie Speaicer
Haren Magp, EAD

5:00 am - %10 am: Transition
£:10 am — 10:40 am: Session |
10:40 am — 10:50 am; Transttion
10:50 &m — 12:20 pin: Sessian Il
12:20 pm — 1220 pen: Lunch

1:20 prm ~ 1:30 pa: Transifion

. EL’me—SLme:EmImII i

|| 3:00 pm — 4:00 pm

School Reflection & Sign-Out |

VARN J

TH"CHOOL DISTRICT @F

indivi 1y, + [
P LADELPHIA Please see your individua* d daily course roster for session names and Ic tions.
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Appendix 1d. Daily Schedule from 2017 Summer Institute, June 26 — June 30, 2017

ScHooL DISTRICT OF PHILADELPHIA

ACADEMIC SUPPORT OFFICE

o :
READING -Z} MATTERS
Daily Schedule At-A-Glance: June 26 — June 30, 2017

e ™

| 7:15 am Registration & |
Continental Breakfast

8:00 am — 10:00 am

|'l(/ ' \

-,

7:15 am Registration &
Continental Breakfast

B:00 am — 9:00 am

Wel by Chief Acad and Welcome and Welcome and Welcome by Philadelphia’s
Support Officer Keynote Speaker Keynote Speaker Keynote Speaker Superintendent of Schools
Dr. Chend Logan Dr. Melson Flores Dr. Pedro Noguera Ms. Jennifer Semavallo Dr. William R. Hite, Jr.
Keynote Speaker 9:00 am — 9:10 am: Transition 9:00 am — 9:10 am: Transition 9:00 am — 9:10 am: Transition Keynote Speaker

Dr. Nell Duke Dr. Karen Mapp

10:00am — 10:10am: Transition
10:10 am — 11:55 am: Session |
11:55 am — 12:55 pm: Lunch
12:55 pm — 1:05 pm: Transition
1:05 pm — 2:50 pm: Session Il
2:50 pm — 3:00 pm: Transition

3:00pm — 4:00pm:
School Reflection & Sign-Out

~ -

THE SCHOOL DISTRICT OF

PHILADELPHIA

9:10 am — 10:40 am: Session |

10:40 am — 10:50 am: Transition

10:50 am — 12:20 pm: Session Il

12:20 pm - 1:20 pm: Lunch

1:20 pm — 1:30 pm: Transition

1:30 pm — 3:00 pm: Session Nl

3:00 pm — 4:00 pm:
School Reflection & Sign-Out

AN /

s Y

7:15 am Registration &
Continental Breakfast

8:00 am — 9:00 am

9:10 am — 10:40 am: Session |
10:40 am — 10:50 am: Transition
10:50 am — 12:20 pm: Session Il
12:20 pm - 1:20 pm: Lunch
1:20 pm — 1:30 pm: Transition
1:30 pm — 3:00 pm: Session Il

3:00 pm — 4:00 pm:
School Reflection & Sign-Out

f

e Y

7:15 am Registration & |
Continental Breakfast

B:00 am — 9:00 am

9:10 am — 10:40 am: Session |
10:40 am — 10:50 am: Transition
10:50 am — 12:20 pm: Session I
12:20 pm —1:20 pm: Lunch
1:20 pm — 1:30 pm: Transition
1:30 pm — 3:00 pm: Session

3:00 pm — 4:00 pm:
School Reflection & Sign-Out

N _/"'

7:15 am Registration &
Continental Breakfast

8:00 am — 9:00 am

9:00 am — 9:10 am: Transition
9:10 am — 10:40 am: Session |
10:40 am — 10:50 am: Transition
10:50 am — 12:20 pm: Session Il
12:20 pm - 1:20 pm: Lunch
1:20 pm — 1:30 pm: Transition
1:30 pm — 3:00 pm: Session Il

3:00 pm — 4:00 pm:
School Reflection & Sign-Cut

o /

Please see your individualized daily course roster for session names and locations.
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Appendix le. Summer Institute Session Crosswalk, by year

Session Title

Year 2015 2016 2017
Explicit Phonological and Phonemic
Awareness X X X"
Explicit Phonics/Code Instruction X X X"
Read Aloud and Shared Reading
during the Literacy Block X X X

Classroom Organization, Student
Behaviors and Routines for a
Successful Literacy Block

Creating a Literacy-Rich Environment
in the Classroom

Effectively Engaging Families in
Supporting Children’s Literacy

Development X X X
Guided Reading during the Literacy

Block X X X
The Early Literacy Block for Students

with Disabilities X X X
Developing Writers in the Literacy

Block and Beyond X X X
Independent Reading, Leveled

Libraries and Fluency X X X

What are other students doing while
the teacher is running a Guided

Reading group? X X X
Working with English Language
Learners X X X

Using AIMSWeb and DRA2 to Create
Flexible Groups and Measure Student
Progress X XA X

The PA Core Standards - English
Language Arts, the Curriculum
Engine and the PreK to Grade 3 Scope
and Sequence X

The Literacy Block an Overview X

Writing Objectives and Lesson
: . : . X X
Planning Using Curriculum Engine

~In 2017, these sessions were combined into one session, called Explicit Phonological/Phonemic Awareness and Phonics Instruction
~renamed as Using Data to Inform Literacy Instruction
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Appendix 2a. 2015 Early Literacy Knowledge (ELK) Assessment
Teacher Early Literacy Knowledge Survey - July 6-10

Welcome!

Dear Teachers,

The following questions were developed by the Office of Research and Evaluation and the Office of
Early Literacy to assess your knowledge about early literacy. We are asking that you complete this
guestionnaire once before the Early Literacy Summer Institute begins and once when it is over. This
will help us to determine the effectivenass of the professional development sessions, determine
topics for further development, and refine the Summer Institute sessions in future years.

Your responses will be kept confidential and only used for the purposes described above.
Thank you for your participation!

If you have any questions or concerns, please contact Alexandra List in the Office of Research and
Evaluation at alist@philasd.org or 215-400-6376.
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Teacher Early Literacy Knowledge Survey - July 6-10

Five Pillars of Literacy

Please select the best answer choice(s) for each guestion.
1. Which of thesea are among the Five Essential Components of Effective Reading Instruction?
Phearibess, synkax, vocabulary
Comprefansion, vocabilary, writing
Syriax, phonemic wareness, phonics
Phenics, Buency, comprehension

Orthography, luency, comprabension

I'er ol Siing

2. The knowledge that letters correspond o sounds (Le., the alphabetic principla) is also referred to as:
Phanics
Phanamic awarenesss
Flugncy

Orthapraphy

I'er ol SLire

3. The words "rain” and "cow" ara axamples of which syllable form:
VG
W
W

/T8

I'er ol Siing
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Teacher Early Literacy Knowledge Survey - July 6-10

Read Aloud and Shared Reading

Please select the best answer choice(s) for each question.

4. Whan the teachar and students think, talk, and respond to a text bafora, dunng, and after reading this is
Called:

Intentional raad alaud
Shared reading
Guided reading
Indegpendent reading

I mod suine

5. Mew concepts and strategies are best infroduced during:
Infentional rasd aloud
Shared reading
Guided reading
Inchegendant reading

L T'monot sure

6. Whan teachers ask students to predict what will happan in a story, which comprehansion strategy ars
they tErgeting’¥

L Misualizing

./ Detsrmining imponance
| Synihasizing
" Inferring

1 I'monot g
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Teacher Early Literacy Knowledge Survey - July 6-10

Classroom Organization, Student Behaviors, and Routines for a Successful Literacy Block

Please select the best answer(s) for each question.

7. What are the componants of a good classroom library? [select all that apply)
] Leveled tes

(] Avariety of texts (2.g., fiction and nen-fiction)

|:| Teods that madch siudent’s intanests

|:| Teatbooks and reference books

I:l I'rm nof suine

B. Which words belong on a waond wall? (selact all that apply)
|| sight words

|| vocabutary words

[ | cuassroom nules

I:l Prefives (&) re-, inlfa-, ax-)

I:l I'rmi ot suine

8. A student whao is at least two grades balow in reading leveal and who struggles with course content
should receaive:

Tiar 1 intareention
g Thar 2 intarvention
. Tier 3 intervention
L Thar 4 intarventicn

" Ten nod sune
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Teacher Early Literacy Knowledge Survey - July 6-10

Effectively Engaging Families in Supporting Children's Literacy Development

Please select the best answer choice(s) for each questing.
10. ELA grades on students’ report cards should reflect:
T DR vl anly
" DiRAlevel and teachers’ nobes from guided resding
Teachars' relas Fom guided reading
Students’ intarest and enthusiasm Tor resding
DRA leved and stedents” intenast and anthusiasm for raading

I'rm o Suine

1. To help parents support literacy developmeant at home, leachers should: (selact all that apply)
| | Send home vocabulary flashcards
|:| Send home weakly books that students have raad previously

|:| Send hame waakly books thal are a challengs for students

|:| Send home bilingual bodks fior ELL studants

|:| I'm ot sure
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Teacher Early Literacy Knowledge Survey - July 6-10

Guided Reading During the Literacy Block

Please select the best answer choice(s) for each question.
12. |deally, during guided reading, a teacher should work with:
T Ome-on-one for 30 minues

2-3 shadants for 15 minules

4-6 sludents for 20 minutes

8-10 shudants for 40 minules

I ol Siirg

13. When creating guidad reading groups, studants’ instructional reading level should span:

1 el

2-3 havels

4-5 havels

It depends an the objective

T T

14. In a guided reading lesson with early readers, which of the following is an appropriate book
infroduction’?

A tharough inreduction o the book, including a full walk through

A detaliad introduction bo the boak, but ol a complate walk through
. Abriel inroduction thal includes laoking at the front cover and table of contents
. Aminimal infroduction thal includes only the title and author

“ e nol sune
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Teacher Early Literacy Knowledge Survey - July 6-10

Guided Reading During the Literacy Block

Please select the best answer choice(s) for each question.
15. During guided reading, it's effective to:
" Ask students to round-robin or pop-com read
Ask students lo complete graphic arganizers of bxs
Facus an anly one skill

Facus on 8 complamentany set of skills

I'eri Nt Lirg
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Teacher Early Literacy Knowledge Survey - July 6-10

Creating a Literacy-Rich Environment in the Classroom

Please select the best answer choice(s) for each question
16. On a synonym word wall, words are organized by:
T First labiar

Dsfiniitian

Numibser of syllaties

Part of speech

I'eri Nt sure

17. What is the best system for organizing texts in a classroom library?
Alphabetically by authar
By topic
By genre
By Fountas & Pinnall lewal
By largth

I'eri ol siine

18, Print that is displayed around the classroom should be: (select all that apply)
[ ] Professional and polished commercial products

[] Teacher created posters or charts

|| Devsloped by students and teachers iogether

] indlividual stidents' work

D Oindy e, nol plciures

D I'eri ol siina
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Teacher Early Literacy Knowledge Survey - July 6-10

Developing Writers in the Literacy Block and Beyond

Please select the best answer choice(s) for each question.

19. Whian a leacher has contral over the composition of a text and writes it whila “thinking alowd " this is
refarred to as:

Madaled writing
Shared writing
Interactiee writing
Guided writing

I'rry mod sLine

20. In a whole class or small group setting, the teacher initiates and modals writing, while students have
the opporiunity o confribute their ideas to the writing activity. This is called:

Miadaled writing
Shared writing
. Interaciive writing
. Guided writing

| P'emi ot siine

21. During a daily Writer's Workshop, how much time should be spant on independent writing amnd
conferancing:

| 10-20 minudes
Y 20430 minutes
T It depends on the lessan

“ I'monol sune
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22 Which of these are amang the five compaonants of the writing process?
Etfifing, writing, and publishing
Wiritineg, rawvising, and llustrating
Pre-wiiting, writing, and post-asiting
Wiritingg, publizhing, and ilustrating

I'rr ot SLing
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Teacher Early Literacy Knowledge Survey - July 6-10

Independent Reading, Leveled Libraries, and Fluency

Please select the best answer(s) for each question.
23, Fluancy can bast ba defined as:
" Reading accurataly and sopresshaly

Resaclivg slowdy and sxpresshaly

Reading loudly and clearty

Frenacling slowly and acourataly

' nof sure

24, An indepandant reading leveal reflects:
Ward accuracy of 90-92% o highes and comprabension of B% ar Hgher
Woard accuracy of 95-96% or higher and comprabansion of B0% or highar
Ward accuracy of 80-85% o highes and comprabension of D05 ar Hgher
Wiord sceuracy of 90-95% or higher and comprabansion of BI% ar highar

I'rm o Suine

25, During ndependant reading, which of the ellowing should ba happaning: [selact all that apply)
| | Students should be choosing bocks of interest to them

|:| Ateachar should assign each stisdents a book 1o read based on his or her reading el

[] Al students should be reading one book that ey chose as a class

(] Students should e reading bosks on diferert topics

|:| I'm ot s
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26. Which of the following characterize emeargent reader texts: (selact all that apply)
D Limitisd et an & page

|:| Irsciuicher limited pictires

D It ratarel g

|:| Infraducs mew, high-level vocabulary

D Have & repatitive patiem

D I mod suine
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Teacher Early Literacy Knowledge Survey - July 6-10

What Are Other Students Doing While the Teacher is Running a Guided Reading Session?

Please select the best answer choice(s) for each guestion.
27 Which of the following would NOT ba considered an authantic writing task:
| Wiriting & letier to a congressparsan
Wiriting & Hiag past
Viriling & product review to a company

Writing & baak regort

It . Sire

28, Why is it important for studenis to work indapendently: [select all that apply)
|| S0 students can take ownership of their learming

|| 5o the teacher can implerent guided reading

|:| So sludants can explore their inberests

I:l So the teacher can check and grade stisdent wark

I:l I'eri it sLine
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Teacher Early Literacy Knowledge Survey - July 6-10

Working with ELLs

Please select the best answer choice(s) for each question.
29 When instructing ELLs, it is bast to:
T Provide kformation in English, but sllow students be respond In thair hame language
Ircarparate Bhe hame language inlo instraction, but reguire students 1o respand in Englsh
Prowide nstruction in English and only sllow students b respand in Engllsh
Incorporate the hame language inlo instraction and allow students 1o respond in thair home language

I'm nof sure

A0, How many levels of ELL proficiency are thera

4 lavels
Ll
8 lavels

10 lewals

I'rr ot SLing

1. Approsamataly how many yaars does it take for ELLs to acquire academic language proficiancy:
1-2 years
3 yarns
5T years
8-10 yaarns

. I'minot sure
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Teacher Early Literacy Knowledge Survey - July 6-10

Using AlIMSWeb and DRAZ2 to Drive Instruction

Please select the best answer choice(s) for each question.

32. The AIMSWab Test of Early Literacy (TEL) includes which assessments:
7 Mamphological Awareness, Phoneimic Segmentation, and Letter Saund Flsency
Listtsr Maming Fluency, Phonics Identfication, and Norsense Wards Flusncy
Latter Saund Fluency, Norsense Word Fluency, and Phonemic Segmentation
Mamhologica Awareness, Monssrse Word Fluency, snd Phonemic Segmentation

I'rr ol SLine

33, The DRAZ is a maasure of: (salact all that apply)
[ ] Comprehension

| | oal reading fluency

[ | Decoding

|:| Spealling

|:| I'rri ot SLire

34, The instructional reading level reflects which of the following:
Accuracy i 30% and comprehansion i T0%
Aecuracy B TO% and comprahension ks 00%
Accuracy & 80% and compreshansion & 60%
Accuracy k& 80% and comprahension k BO%

) I'mnot sure

35, The Discontinue Rula in AlMSWeb says that:

I a shudent says nothing in the first 5 seconds, you showld stop the assassment
) I astudent says nothing in the first 10 seconds, you should £iog e assessment
. Wa studant says nothing in the first 15 seconds, you should stop Se assessment

) Wa shudant says nothing in the first 20 seconds, you should siog $he assessment

Y I'minot g
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36, Students who score average an tha AIMSWeb assassmant are in tha:

S0th pancaniile

dh o BOth parcentie
35th 1o 65th percentie
25th I T5th percentle

I'rm ot e
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Teacher Early Literacy Knowledge Survey - July 6-10

THe PA Core Standards - ELA, the Curriculum Engine, and the PreK to Grade 3 Scope and
Sequence

Please select the best answer choice(s) to each questions.

37. Which of the following isNOT one of the five Categories of Standards:
Reading informational texts enables students to read, understand, and respand to informational text,
Reading literature enables students to read, understand, and respond 1o literature.
© Reading Instructional texts enables students to follow directions and leam muth-step procedures.

Writing develops the skills of informaSonal, argumentative, and narrative writing s well as the abiity to engage in evidence based
analysis of text and ressarch.

I'm not sure

38. The Interactive Scope and Sequence on the Curriculum Engine organizes the information by:
Four quarters
Two semestins
10 units
36 lessans

) I'm not sure

39. Which of the following isNOT true of instruction with texts: (select all that apply)
D Students should be taught to read both lterary and informational texts

|| Students should be taught to read texts in the same way, across dsdpines

[ ] Stusents should be taught to read Rteracy texts from a variety of genres

(] Students should be taught to read current texts, rather than using texts from different eras

D I'm not sure
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Teacher Early Literacy Knowledge Survey - July 6-10

Tell Us About Yourself

40. How many yaars have you Eught K-3 literacy™?
41. What grade will you be teaching in the 2015-2016 schoal year?

42, Plaase salact your school:
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Appendix 2b: 2016 Early Literacy Knowledge (ELK) Assessment

Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Welcome!

Dear Teachers,

The following questions were developed by the Office of Research and Evaluation and the Office of
Early Literacy to assess your knowledge about early literacy. We are asking that you complete this
questionnaire once before the Early Literacy Summer Institute begins and once when it is over. This
will help us to determine the effectiveness of the professional development sessions, determine
topics for further development, and refine the Summer Institute sessions in future years.

Your responses will be kept confidential and only used for the purposes described above.
Thank you for your participation!

If you have any questions or concerns, please contact Adrienne Reitano in the Office of Research
and Evaluation at areitano@philasd.org or 215-400-6536.
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Explicit Phonological & Phonemic Awareness

Please select the best answer cholce(s) for each question.

1. Which of these are among the Five Essential Components of Effective Reading Instruction?
:__"_j- Phonics, syntax, vocahulsny

() Comprehanslon, vocabulary, writing

| ) Syntax, phonenk: awareness, phonics

"1 Phanics, flusncy, comgrehensian

. Orthography, fluency, comprehension

i) I'm ot sure

2. Phoneme awareness is defined as:

i) The study and use of sound/zpeliing comespondences

(7 The assoclation of letiers with sounds

:__'_'_j- The speed at which letters are recognized and recaliad

|| An awareness of and the ahility to manipulste the individual speech sounds In spoken words

J I'm mot sure

i
L

3. The fluent coordination of word reading and comprehensgion process is refermed to as:
) Independent reading level

| Skilled reading

() Reading mastery

i) Phonemic awareness

{7 I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Explicit Phonics/Code Instruction

Please select the best answer choice(s) for each question.
4. The knowledge that letters correspond to sounds (i.e., the alphabetic principle) is also referred to as:
:..- -.:l Phonics

[ ) Phonemic awarensas

) Fluency
() Orthography
() I'mnotsure

5. The rules that govern how sounds are mapped onto spelling patterns is know as:
:__:'_j- Phonics

"1 Fluency

() Orthography

{1 I'm mot sure

G. The 4-part processing systems that support reading are:

| Content processor, Meaning processor, Phonalogical processar, and Orthographic processar
| Werbal processor, Meaning processor, Phonological processor, and Phonemic processor

-.j- ‘ierbal processor, Vocabulary processor, Phonological processorn, and Orihographic processor
i) ‘ierbal processor, Vocabulary processor, Fhonemic processor, and Orthographic processor

| I'm mot sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Read Aloud and Shared Reading

Please select the best answer choice(s) for each question.

7. A whole group instructional activity when students have individual copies of the text and the teacher
directly teaches skills and strategies of effective reading is called:

(™71 Intentional read aloud
| Shared reading
[ ) Guided reading

() Independent reading

{71 I'm not sure

B. Which of the following should be the focus during Read Aloud? (select all that apply)
[] vocabulary

I:l Infienring

D Synthealzing

[] Fency

D I'm mot sure

8. In an Intenticnal Read Aloud, the teacher and students should think, talk, and respond to the text...
() Before reading
) During resding

I After reading

{1 Al of the above

() 'm not surs
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Classroom Organization, Student Behaviors, and Routines for a Successful Literacy Block

Please select the best answenr(s) for each question.

10. The "Power of Three” is strategy designed to:
[ communicate and reinforce classroom expectations
D Increass the use of acadamic vocabulary

[ ] create a caring, safe, and thriving ciassroom culture
D organize lbranes based on reading levels

I:l Mone of the above

D I'm mot sure

11. Classroom responsibilities and procedures should be...
i) Planned and specific

(77 Modeled and reinfonced

() Posted

|| All of the above

!
W I'm mot sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Effectively Engaging Families in Supporting Children's Literacy Development

Please select the best answer choice(s) for each questing.

12. To help parents support literacy development at home, teachers should: {select all that apply)
[] Communicate reguiary with parents about their child's reading level

D Send home books or a list of books that are a challenge for the child

D Only contact the parent when the child |s below reading level

D Leave it up to the parent to reach out to the teacher with questions or concerms

|:| Send home books or a list of books that are aligned with the child’s reading bevel

D I'm im0t sure

13. A growth mindset is:

| The belief that abilities can be developed and that intelligence or talent are not fleed traits
(7™ The belief that talent i the key to growth and success

- The belisf that cenaln people are capable of growth and progress

[ Woneof the abowve

o

!
) I'm mot sure

14. A student's independent reading level is:
| The level at which a student can decode words with 98-98% accuracy and comprehend with 80% accuracy
'_j- The level at which a student can decode words with 890% accuracy and comprehend with S8-98% accuracy

i . The level at which a student can decode words with 100% accuracy and comprehend with 100% accuracy

) The level at which a student can decode words with B5% accuracy and comprehend with 80% accuracy

7 I'm mot sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Guided Reading During the Literacy Block

Please select the best answer cholce(s) for each question.
15. Ideally, during guided reading, a teacher should work:

'_j- One-on-ane with & student for 30 minutes

() With 2-3 students for 15 minutes

| With 4-6 students for 20 minutes.

(7 With §-10 students for 40 minutes

) I'm not sure

16. Dwuring guided reading, it's effective to:

:__:'_:- Ask students 1o rownd-robin or pop-com read

| Ask students to complete graphic organizers of texts
" Focus on only one skill or objective

:__'_'_j- Focas on & complementary set of skills or objectives

[ I'm mot sure

17. In a guided reading lesson withgarly readers, which of the following is an appropriate book
introduction?

() Athorough introduction to the book, inchuding a full walk through
| Adetalled introduction o the ook, but not & complete walk through
() A brief introduction that indudes keoking at the front cover and table of contents

(7 Aminimal introduction that inciudes only the title and authar

(7 I'm net sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Crealing a Literacy-Rich Environment in the Classroom

Please select the best answer choice(s) for each question

18. What iz an effective system for organizing texts in a classroom library? (select all that apply)
D Alphabetically by suthor

|:| By topic

[ ] Bygenre

[ ] By Fountas & Pinnellireading level

|:| By langth

D I'm not sure

18. Print that is displayed around the classroom should be: (select all that apply)
D Profesalonal and polished commercial products

[ ] Teacher created posters or charts

[ ] Developed by students and teachers together

|:| Indivicual students’ work

D Only text, not plotures

D I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Developing Writers in the Literacy Block and Beyond

Please select the best answer choice(s) for each question.

20. When a teacher writes a text using a smartboard, chalkboard etc. while "thinking aloud,” this is referred
to as:

(") Shared writing
() Intersctive writing
) Gulded writing

1 I'monot sure

21. In a whole class or small group setting, the teacher models writing as students confribute to the
composition of the text. This is called:

() Modeled writing
[ 1 Shared writing
() Interactive writing
) Guided writing

|.' '

| I'm not sure

22_Dwring a daily Writer's Workshop, how much time should be spent on independent writing and
conferencing?

[ ) 10-20 minutes
() 20-30 mimunes
| 30-40 minutes
[ ) Itdepends on the lesson

L I'm ot sure
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23. Which of these are among the five components of the writing process?
Pre-writing, revising, post-writing
Writing, revising, and illustrating
Writing, editing, and publishing
Writing, publishing, and Bustrating

I'm mot sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Independent Reading, Leveled Libraries, and Fluency

Please select the best answer(s) for each question.
24, Fluency can best be defined as:

| Reading accurately and exprassively

() Reading slowly and expressivaly

) Reading loudly and clearly

(") Reading slowly and accurabely

{1 I'mnot sure

25. During independent reading, which of the following should be happening? (select all that apply)
| | Students should be choosing books of interest 1o them

[ ] students should be assigned bocks based on their reading levels

D All students should b= reading the sams book

[ ] Students should have opportunities to *turn and talk®

D I'm not sure

26. Which of the following characterize amergent reader texts7? (select all that apply)
|:| Limited text on & page

D Include limited pichures

[ ] Incluge natural language

D Introduce new. high-level vocatulany

[] Have & repetitive pattern

D I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

What Are Other Students Doing While the Teacher is Running a Guided Reading Session?

Please select the best answer choilce(s) for each question.

27 Which of the following would NOT be considered an authentic or "real world”™ writing task?
-_j- Writing a letter to 8 congresaperson

() Wiriting a bloeg post

[ Wiriting & product review to & company

[ Writing & book repart

(71 I'm mot sure

28. Why i= it important for students to work independently? (select all that apply)
| | 8o students can take ownership of their leaming
[ ] sotheteacher can implement guided reading

D Se students can explore their interests

D So the teacher can check and grade student work

D I'm maoit sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Woarking with ELLs

Please select the best answer choice(s) for each question.
28. Texts for a Read Aloud with ELLs should: (select all that apply)
[ Have many pictures to support the text

|:| Should be at or below the students’ reading level

[] Be cuturally and socialty relevant to the students

D Should always be a book

I:' I'm ot sure

30. How many levels of ELL proficiency are there?
4 levels

| B levels

7 8 levels

:_'_'_j- 10 ievels

{1 I'm not sure

3. Approximately how many years does it take for ELLs to acquire academic language proficiency?
) 1-2 years

() 34 years

() &7 years

[ ) 810 years

| I'm mot sure

60



_ School District of Philadelphia Office of Research and Evaluation

Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Using Data to Inform Literacy Instruction

Please select the best answer choice(s) for each question.

32Z. The AlMSWeb Test of Early Literacy (TEL) is comprised of which assessments?

:..".j- Morphological Awareness, Phonemic Segmentation, and Letter Sound Fluency

|| Letter Naming Fluency, Letter Sound Fluency, Phonemic Segmentation, and Nonsense Words Fluency
| Letter Sound Fluency, Monsense Word Fluency, and Phonics Awarenesas

(71 Morphological Awareness, Letier Sound Fluency, Nonsense Word Fluency, and Phonemic Segmentabion

{1 I'm not sure

33. The DRA2 iz a measura of: (select all that apply)

D Speling
D I'm maot sure

3. Posting the following in your classroom is an effective strategy for supporting student growth in
vocabulary:

'_j- High frequency word wall
[ ) WOW words that come up during shared reading or writing
i) Cortent sres vocabulary aligned with a unit

1 Al of the above

() F'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Writing Objectives & Lesson Planning Using the Curriculum Engine

Please select the best answer choice(s) to each questions.

35. The Interactive Scope and Sequence on the Curriculum Engine organizes the information by:
| Four quaners

() Two semeasters

i) 10 units

(") 36 lesaons

{1 I'm ot sure

36. Which of the following isNOT true of instruction with texts: (select all that apply)
|:| Students should be teught to read bath lierary and informational tests

D Students should be tawght 1o read texts nthe same way, across disdplines

D Students should be tawght to read lierscy texts from a varety of genres

|:| Students should be taught to resd current texts, rather than using texts from different eras

D I'm not sure

37. The resources available an the Cumiculum Engine include: (select all that apply)
|:| PA Core Standards

[ ] Performance-Based Objectives

[] Mational Comman Core Comelations

[ ] worksheets

D Study guides

D I'm not sure

62



_ School District of Philadelphia Office of Research and Evaluation

Teacher Early Literacy Knowledge Survey - Summer Institute 2016

The Early Literacy Block for Students with Disabilities

Please select the best answer choice(s) to each questions.

38. To promote a positive classroom climate, the following are effective strategies: (select all that apply)
[ ] The ratio of positive statements to negative statements should be 5:1

D Only calling attention to & student to highlight bad behevor as a deterrent for other students

| ] Using the *Graen Circle Strategy”

[ ] wsing coral or group responses

D Mever lettiing more than ane student talk at once

D I'm not sure

39, Effective ways to engage students with disabilities during Shared Reading include: (select all that apply)
[] Pre-reading

[] choral reading

[ Claze reading

[ ] Paer reading

D I'm niot sure

40. In the Partner Reading procedure:

| Paired students should be performing at the same level

-_j- The teacher should refrain from comrecting student ermors

| The paired students should take turn with their roles to ensure the distribution of practice
() The students shaould only let the teacher make corrections

7 I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2016

Tell Us About Yourself
41. How many years have you taught K-3 literacy (including non-3DP positions)?
42_What grade will you be teaching in the 2016-2017 school year?

43. Please select your school:

Other:
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Appendix 2c. 2017 Early Literacy Knowledge (ELK) Assessment

Welcome!

Dear Teachers,

The following questions were developed by the Office of Research and Evaluation and the Office of
Early Literacy to assess your knowledge about early literacy. We are asking that you complete this
questionnaire once before the Early Literacy Summer Institute begins and once when it is over. It
should take about 15 minutes to complete. This will help us determine the effectiveness of the
professional development sessions, identify topics for further development, and refine the Summer
Institute sessions in future years.

Your responses will be kept confidential and only used for the purposes described above.

Thank you for your participation!

If you have any questions or concerns, please contact Kristbrn Stewart in the Office of Research and
Evaluation at kmstewarti@philasd.org or 215-400-5242.
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

Explicit Phonological & Phonemic Awareness and Phonics Instruction

Please select the best answer choice(s) for each question.

1. Which of these are among the Five Essential Components of Effective Reading Instruction?
[ Phonics, syntax, vocabulary
(7 Comprehension, vocabulary, writing

. Syntax, phonemic awareness, phonics

Orthography, fluency, comprehension

% I'm not sure

2. Phoneme awareness is defined as:
" The study and use of sound/spelling corespondences
(77 The association of letters with sounds
() The speed at which letters are recognized and recalled
| Anawareness of and the ability to manipulate the individual speech sounds in spoken words

[ ) I'mnotsure

3. The knowledge that letters correspond to sounds (i.e., the alphabetic principle) is also referred to as:
| Phonics
" Phonemic awareness

7 Fluency

Orthography

.\__/

[ Imnotsure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

Read Aloud and Shared Reading

Please select the best answer choice(s) for each question.

4. Awhole group instructional activity when students have individual copies of the text and the teacher
directly teaches skills and strategies of effective reading is called:

| Intentional read aloud
| Shared reading
{ | Guided reading
:' " Independent reading

P

I'm not sure

5. Which of the following should be the focus during a Read Aloud? (select all that apply)

E. In an Intentional Read Aloud, the teacher and students should think, talk, and respond to the text...
" Before reading

(" Dwring reading
| After reading

_ Allofthe above

I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

Classroom Organization, Student Behaviors, and Routines for a Successful Literacy Block

Please select the best answer(s) for each question.

7. The “Power of Three” is a strategy designed to:

A) Communicate and reinforce classroom expectations
B) Increase the use of academic vocabulary
C) Create a caring, safe, and thriving classroom culture

D) Organize libraries based on reading levels
Aand B

L

Aand C

L

L

Aonly
[ Mone of the above

) I'm not sure

8. Classroom responsibilities and procedures should be...
| Planned and specific
[ Modeled and reinforced
Posted
[ Al of the above

7 I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

Effectively Engaging Families in Supporting Children's Literacy Development

Please select the best answer choice(s) for each questing.

9. To help parents support literacy development at home, teachers should: (select all that apply)
[ ] communicate regularty with parents about their child's reading level

D Send home books or a list of books that are a challenge for the child

D Only contact the parent when the child is below reading level

D Leawve it up to the parent to reach out to the teacher with questions or concems

| | send home books or a list of books that are aligned with the chil's reading level

D I'm not sure

10. A growth mindset is:

[ The belief that abilities can be developed and that intelligence or talent are not fied traits
(") The belief that talant is the key to growth and success

9 The belief that certain people are capable of growth and progress

[ Mone of the ahove

) I'mnot sure

11. A student's independent reading level is:
The level at which a stedent can decode wonds with 98-99% accuracy and comprehend with 90% accuracy
’ "\ The lavel at which a student can decode words with 90% accuracy and comprebend with 98-99% accuracy
("7 The level at which a student can decode words with 100% accuracy and comprehend with 100% accuracy
| The level at which a student can decode words with 85% accuracy and comprehend with 80% accuracy

[ ) I'mnot sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017 (Pre)
Guided Reading During the Literacy Block

Please select the best answer choice(s) for each guestion.
12 Ideally, during Guided Reading, a teacher should work:
T One-on-one with & student far 30 minutes
) With 2-3 studenits for 15 minutes
 Wath 4-6 studenis for 20 minutes
| With 6-10 sludems for 40 menuies:

1'mi AT Sure

13. During Guided Reading, ir's effective o

1 Ask sndents o round-noben of POp-0mm el
T Ask students to complete graphic oigenizers of texts
. Focuson only ome skl or objective

| Focus on & complementary set of sialls of objectives

I I'm not sure

14. In a guided reading lesson withegody readers (D-1), which of the following is an appropriate book
introduction?

" Athorough introdusction to the book, incuding & full walk through

© Adetaed inroduetion to the boak, ut not & complete welk through
| Abriet introduction that includes looking &t the front cover and table of contents
| A minimal introduction that includes only the title &nd author

I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

Creating a Literacy-Rich Environment in the Classroom

Please select the best answer choice(s) for each question

15. Which of the following isNOT an effective system for organizing texts in a classroom library?
" Alphabetically by author

By topic

By genre

| By Fountas & Pinnelireading level

| Bylength

1 I'm not sure

16. Print that is displayed around the classroom should NOT be:
Teacher created posters or charts

Developed by students and teachers together

| Individial students' wiork

' Only text, not pictures

7 I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

Developing Writers in the Literacy Block and Beyond

Please select the best answer choice(s) for each question.

17. When a teacher writes a text using a Smartboard, chalkboard, ete., while "thinking aloud,” this is
referred to as:

| Modeled writing
| Shared writing
Interactive writing
[ ) Guided writing

-
7 I'm not sure

18. In a whole class or small group setting, the teacher models writing as students contribute to the
composition of the text. This is called:

. Modeled writing
- Shared writing
[ Interactive writing
" Guided writing

Pt I.

m not sure

19. During & daily Writer's Workshop, how much time should be spent on independent writing and
conferencing?

) 10-20 minuwtes
| 20-30 minutes
T 30-40 minutes

7 It depends on the lesson

) I'm not sure
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20. Which of these are among the five components of the writing process?
Pre-writing. revising, post-writing
‘Whriting, rewising, and illustrating
Writing, editing, and publishing
‘Wiriting. publishing, and illustrating

I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

Independent Reading, Leveled Libraries, and Fluency

Please select the best answer(s) for each question.
21. Fluency can best be defined as:

[ Reading accurately and expressively

.

Pt

Reading slowly and expressively
 Reading loudly and clearly
h | Reading slowly and accuratety

I'm not sure

22. During independent reading, which of the following should be happening?

A) Students should be reading books of interest to them
B) Students should be assigned books based on their reading levels
C) Students should all be reading the same book

Aonly
7 Bonky
., Aand B
[ ) Bandc
[ I'm notsure

23. Which of the following characterizeemergent reader texts? (select all that apply)
[ ] Limited text on a page

D Include limited pictures

|:| Include natural language

|:| Introduce new, high-level vocabulary

[ ] Have arepetitive patiern

D I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

What Are Other Students Doing While the Teacher is Running a Guided Reading Session?

Please select the best answer choice(s) for each question.

24. Which of the following wouldNOT be considered an authentic or "real world” writing task?
“ Writing a letter to a congressperson

("7 Writing a blog post

| Writing & produwct review to a company

| Writing a book report

I'm not sure

25. Why is it important for students to work independently? (select all that apply)
| ] S0 students can take ownership of their leaming

[ ] sothe teacher can implement guided reading

[ 7] sostudents can explare their interests

D So the teacher can check and grade student work

I:I I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

Working with ELLs

Please select the best answer choice(s) for each question.
26. Texts for a Read Aloud with ELLs should: (select all that apply)
D Have many pictures to support the text

D Should be at or below the students' reading level

[ ] Be culwrally and socially relevant to the sudents

|:| Should always be a book

I:I I'm not sure

27. How many levels of ELL proficiency are there?
4 levals
" B levels
(77 8levels
) 10 levets

[ I'mnot sure

28. Approximately how many years does it take for ELLs to acquire academic language proficiency, if the
ELL started at Level 17

"7y 1-2 years

L

3-4 years

| 5-Tyears

L
B8-10 years

.\__.-

I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

Using Data to Inform Literacy Instruction

Please select the best answer choice(s) for each question.
29. The AlMSWeb Test of Early Literacy (TEL) is comprised of which assessments?
| Maorphological Awareness, Phanemic Segmentation Fluency, and Letter Sownd Fluency
" Letter Naming Fluency, Letter Sound Fluency, Phonemic Segmentation Fluency, and Nonsenss Words Fluency
Letter Sound Fluency, Monsense Word Fluency, and Phonics Awareness
Morphological Awareness, Letter Sound Fluency, Monsense Word Fluency, and Phonemic Segmentation Fluency

I'm not sure

30. The DRAZ is a measure of: (select all that apply)
| | comprehension

[ ] oral reading fluency

[] Decodng

D Spelling

[ ] vm not sure

31. Posting the following in your classroom is an effective strategy for supporting student growth in
vocabulary:

" High frequency waord wall
(7 WHOW words that come up during shared reading or writing
9 Content area vocabulary aligned with a unit
I Allof the above

I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

Writing Objectives & Lesson Planning Using the Curriculum Engine

Please select the best answer choice(s) to each questions.

32. The Interactive Scope and Sequence on the Curriculum Engine organizes the information by:
(77 Two semesters

. 10 units

[ ) 36 lessons

I'm not sure

33. Which of the following are true of instruction with texts:

A) Students should be taught to read both literary and informational texts

B) Students should be taught to read texts in the same way, across disciplines

C) Students should be taught to read literacy texts from a variety of genres

D) Students should be taught to read current texts, rather than using texts from different eras

() AandD

 AandC
Band C

[ Aonly

(7 I'm not sure

34. The resources available on the Curriculum Engine include: (select all that apply)

[] Pacore standards

[] Performance-Based Objectives

[ ] National Comman Core Correlations

|:| Warksheets

D Study guides

D I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

The Early Literacy Block for Students with Disabilities

Please select the best answer choice(s) to each questions.

35. Which of the following isNOT an example of a way teachers can differentiate instruction?

) Content
() Process

Standards

O
[ Product

I'm not sure

36. Which of the following are examples of activities or materials that could be included in a Phonics
center?

A) Decodable readers

B) Letter/sound identification activities

C) Graphic Organizers

D) Computer-based reading interventions

[ ) B.C.andD
. ABandD
(7 AandB

Al of the above

 I'm not sure

A =
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37. When tiering instruction for students with disabilities, which of the following should you do?

A) Consider if the student(s) have the necessary content background to successfully complete the lesson
B) Consider the student(s)' interests

C) Develop an assessment component to gauge success
D) Introduce the content to all students the same way

Aand B
Band C
A C.andD

| All of the above

I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

The Literacy Block: An Overview

38. Which of the following isNOT a component of the SDP Comprehensive Literacy Framework?

[ Guided Reading
|| Shared Writing
(" Centers

. Shared Reading

) I'm not sure

39. The outside spokes of the literacy wheel depicts which of the following?

A) A gradual release of the responsibility model

B) "The what” we need to teach

C) "The how" we need to teach

D) The 5 Essential Components of Literacy Instruction

Y Aand B
7 mand C
) BandD

.
| I'm not sure
/

40. What are the 5 essential components of literacy instruction?
[ phonemic awareness, phonics, spelling, fluency, and comprehension

x ' shared reading, phonics, vocabulary, fluency, and comprehension
phonemic awareness, phonics, vocabulary, fluency, and writing

I'm not sure
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Teacher Early Literacy Knowledge Survey - Summer Institute 2017

Tell Us About Yourself

41. How many years have you taught K-3 literacy (including non-SDP positions)?
42. What grade will you be teaching in the 2017-2018 school year?

43. Please select your schoal:

Other:
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Appendix 2d. Early Literacy Knowledge (ELK) Assessment Crosswalk, by year

2015 Items
Five Pillars of Literacy”® 1-3

Read Along and Shared Reading 4-6
Classroom Org, Student Behavior,

Routines for a Successful Lit. 7-9
Block
10 &

Effectively Engaging Families 11s
Guided Readi . .

uided Reading During the Lit. 12-15
Block
Cre:?tmg a thc?racy Rich 16-18°
Environment in the Classroom
Developing Writers in the Lit. 19-29¢
Block and Beyond
Independent Reading, Leveled

. . 23-26
Libraries, and Fluency
What Are Other Students Doing? 27&28
Working with ELLS 29-31
UsTng AIMSW?b and DRA2 to 32.364
Drive Instruction™ "
PA Core Standards 37-39

~renamed Explicit Phonological/Phonemic Awareness and
Phonics Instruction

~arenamed as Using Data to Inform Literacy Instruction
*dropped Q11, answer choices differed across years
*dropped Q17, answer choices were labeled as a select one,
when multiple answers fit

“dropped Q21, the PowerPoint and answer key did not
match

ddropped Q35, the question changed between pre- and
post- assessment

sdropped Q36, the PowerPoint and answer key did not
match

2016 Items
Explicit Phonological and Phonemic -
Awareness

Explicit Phonics/Code Instruction 4-6
Read Along and Shared Reading 7-9¢
Classroom Org, Student Behavior, 10-11
Routines for a Successful Lit. Block

Effectively Engaging Families 12-14

Guided Reading During the Lit. Block 15-17

Creating a Literacy Rich Environment

18-19

in the Classroom
Developing Writers in the Lit. Block 20-23¢
and Beyond
Il}dep{?ndent Reading, Leveled 24-26¢
Libraries, and Fluency
What Are Other Students Doing? 27-28
Working with ELLS 29-31
Using D:.ata to Inform Literacy 32-34
Instruction
Writing Objectives & Lesson Planning

. . . 35-37h
Using the Curriculum Engine
The Early Lit Block for Student

1e Early Literacy Block for ents 38-40

with Disabilities

sdropped Q8, ambiguous answer choices and low score
‘dropped Q22, the PowerPoint and answer key did not match
“dropped Q25 and Q26, answer key was misleading

2017

Explicit Phonological/Phonemic Awareness and

Phonics Instruction’
Read Aloud and Shared Reading

Classroom Organization, Student Behaviors, and

Routines for a Successful Literacy Block

Effectively Engaging Families in Supporting
Children's Literacy

Guided Reading During the Literacy Block

Creating a Literacy-Rich Environment in the
Classroom

Developing Writers in the Literacy Block and
Beyond

Independent Reading, Leveled Libraries, and
Fluency

What Are Other Students Doing?
Working with ELLs
Using Data to Inform Literacy Instruction

Writing Objectives and Lesson Planning Using
the Curriculum Engine

Early Literacy Block for Students with
Disabilities

The Literacy Block: An Overview

Items
1-3

4-6

7-8

9-11

12-14

15-16

17-20i

21-23

24-25
26-28
29-31

32-34

35-37

38-40

'In 2015 and 2016, this session was broken out into two sessions, Explicit
Phonelogical and Phonemic Awareness and Explicit Phonics /Code Instruction

idropped Q19, the PowerPoint and answer key did not match
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Appendix 3a. Example Daily Satisfaction Survey, 2015

Summer Institute Survey - Day 1

Today's Professional Development Session

We thank you for taking the time to provide feedback on today's Summer Institute professional
development (PD) sessions. Your responses will help us to improve the quality and utility of future
Summer Institutes. This survey should only take about 7 minutes to complete.

1. What is the FIRST session you attended today?
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Summer Institute Survey - Day 1

Flease rate your FIRST session.

2. Concerning the content of the PD session you attended, how much have each of the following

INCREASED?
ery Little Somewhat very Much Dion't Know
KNOWLEDGE of the content ~
presented 4 4 ’ ’
CONFIDEMGCE that you can apply the )
kniowledge to your job -~ - e’ el
MOTIWMATION to implement the ~
contentitechniques presented = = 4 g

3. To what extent do vou agree with the following statements about today's PD session?

Srongly Sromghy
Dizagres Disagres Meutral Agres Augres it
| can use this training to positively __
impact the achievement of my ( ) b
shudenis.
New practices were modeled and ~
explained. 4 o 4
The facilitator was knowledgeable and — — —
edpful. k * i 4
The professional development goals . ; "
and objectives were clearly specified. et st s — g g
Time was used efficienty and — — —

E‘ﬂmehﬂ' L L LY r F,
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Summer Institute Survey - Day 1

Session TWO

4. What is the SECOND session you attended today?
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Summer Institute Survey - Day 1

Please rate your SECOND session.

5. Concerning the content of the PD session you attended, how much have each of the following

INCREASED?
Wery Little Somewhat Wy hiuch Dot Know

KNOWLEDGE of the cantent ~

presented d 4 d 4
CONFIDENCE that you can apply the )

kniowlsdge to your job -~ — e el
MOTMATION to implement the - -

contentitechniques presentsd - d d d

. To what extent do you agree with the following statements abouwt today's PD session?

Stromghy Stromghy
Dizagres Dizagree Miwtral Agres Agres (N
| can use this training to positively B
impact the achievement of my ( ) )
Shadents.
New practices were modeled and —~
explained. . - g
The facilitator was knowledgeable and — - —~
heedpful. ) - d 4
The professional development goals .
and objectives were clearly specfied. ot . - - g -
Time was wsed efficienty and ' = ~

effectively.
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Summer Institute Survey - Day 1

Please rate today's plenary speaker

7. The plenary speaker was:

Strongly Disagree
Engaging
Taught me something P
TR b,
Interesting

Diisagres

{
L

Neutral

Agree

Strongly Agree
'
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Summer Institute Survey - Day 1

B. If you hawve any additional comments, please include them below.
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Appendix 3b. Example Daily Satisfaction Survey, 2016

Literacy Summer Institute Survey 2016 - Day 1

Today's Professional Development Session

We thank you for taking the time to provide feedback on today's Summer Institute professional
development (PD) sessions. Your responses will help us to improve the quality and utility of future
Summer Institutes. This survey should only take about 7 minutes to complete.

1. What is the FIRST session you attended today?
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Literacy Summer Institute Survey 2016 - Day 1

Please rate your FIRST session.

2. Conceming the content of the PD session you attended, how much have each of the following

INCREASED?
‘iary Little Somewhat ary Much Dion't Kinow
HKNOWLEDGE of the content — — — -
CONFIDEMNCE that you can apply the \
knowiedge o your job ~ - g >
MOTVATION 12 Implement the - —
contenttachniques presented = -

3. To what extent do you agree with the following statements about today's PD session?

Strongly Stromgly

Dilsmgres Diiagres Mutral Fygres Fygres B
| can wse this training to positivaly
impact the achievement of my [ [_J [_J [ _J _J
ghudents.
Mew practices were modeled and — —
explained. - R S
The faclitator was knowlsdgeable and ‘ y
mfl.ll L "\-\._,-'I "\-\._A'I '\-\._,-'l -._,-'I -\._,-'I
The professional development goals , f ) Y
and objectives wers clearly spacified. st A et L _ -,
Time was used sfficlenty and — - - 3

effectively.
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Session TWO

4. What iz the SECOND seszion you attended today?
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Please rate your SECOND session.

5. Conceming the content of the PD session you attended, how much have each of the following

INCREASED?
‘iary Little Somewhat ary Much Dion't Ko
KNOWLEDGE of the content — — — -
CONFIDEMNCE that you can apply the \
knowiedge o your job ~ - g >
MOTVATION 2 Implemernt the - -
contentitechniques presented - J

6. To what extent do you agree with the following statements about today's PD session?

Strongly Strongly

Dilsmgres Diizagres Meutral Fygres Agres M
| can use this training to positively
impact the achievement of my [ [_J [_J [ _J A
ghudents.
Mew practices were modeled and — —
explained. - R S
The faclitator was knowledgeable and ‘ "
mfl.ll L "\-\._,-'I "\-\._A'I '\-\._,-'l -._,-'I -\._,-'I
The professional development goals . / ) y
and objectives were clearly specified. bt e W st - o
Time was used efficlenty and — - - 3

effectively.
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Session THREE

7. What is the THIRD session you attended today?
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Literacy Summer Institute Survey 2016 - Day 1

Pleases rate your THIRD session.

B. Conceming the content of the PD session you attended, how much have each of the following

INCREASED?
‘iary Little Somewhat ary Much Dion't Know
HNOWLEDGE of the content — P — -
CONFIDEMNCE that you cam apply the ; \
knowledge bo your job - e b -

MOTNVATION to Implement the -~
contentitechnigues presented

||
_—

G, To what extent do you agree with the following statements about today's PD session?

Stromgly Strongly

Dizzgres Dizagres Meutral Agrae Agras MIA
| can use this training to positively
impact the achievement of my . " _ . _J
shudents.
New practices were modeled and —
explained. b ' et
The faclitator was knowledgeable and )

I'\-._:-' I'\-. _—'I I'\-\. _JI .'\-\. _-'l _Fll _-'I

Insedipfual,
The professional development goals _ f 3 \ y
and objectives were clearly specdified. — bt et — — ad
Time was waed efficienty and

o

effectively.
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Literacy Summer Institute Survey 2016 - Day 1

Please rate today's plenary speaker, Susan Neuman

10. Susan Neuman was:

Sirongly Disagres Dilzagres Metral Agres Sirongly Agres
Engaging J @ U U J
Taught me something ~

O O D

Interesting

|
L
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11. If you hawve any additional comments, please include them below.
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Appendix 3c. Example Daily Satisfaction Survey, 2017

Today's Professicnal Development Session

Thank you for taking the time to provide feedback on today's Summer Institubte professional
development (PD) sessions. Your responses will help us improve the guality and utility of future
Summer Institutes. This survey should only take about 7 minutes to complete.

1. What is the FIRST session you attended today?
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Please rate your FIRST session:

2. Concemning the content of the PD session you amended, how much have each of the following
INCREASED?
Wery Litile Somewhat ey Much Don't Know

EMNOWLEDGE of the oonient - - : -
presenied

CONFIDEMCE that you can apply the
knowledge to your job

MOTIVATION o implement the
contentechniques presented

3. To what extent do you agree with the following statements about today's PD session?

Stranghy Strongly
Disagres Disagres Mewtral Agree Agres MAA

| can use this training to positively
impact the achiswement of miy
shsdiarts.

MNew practices were modeled and
explamsad.

The faciliator was knowledgeable and

heiptul. > - R
The professional develnpment goals

and obpectives were clearly specihied.

Time was uEed Eﬂl’!lEI’l‘ﬂ}l‘ and
effectively.
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Session TWO

4. 'What is the SECOND session you attended today?
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Please rate your SECOND session:

5. Concerning the content of the PD session vou attended, how much have each of the following
INCREASED?
Wery Littie Somewhat weery Much Don't Know

KENOWLEDGE of the content - - ! -
prasented

CONFIDEMCE that you can apply the
kmowledge to your job

MOTIVATION to implement the
contentfechniques presented

6. To what extent do you agree with the following statements about today's PD session?

Strongly Stmongly
Disagres Dusagres Meutral Agree Agres A

| can use this training to postively
impact the achievement of my
shadents.

Mew practices were modelad and
explaimned.

Thie tacilitator was knowledgeable and

The professional development goals
and oiyectives ware clearly spacified.

Time was used ETFEIEI'Iﬂ'g,I' et
effectively.
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Please rate today's plenary speaker, Or. Mell Duke:

7. Dr. Nell Duke:
Strongly Disagree Disagree
Was engaging

Taught me something
=

Was interesting

Meutral

Agres

Strongly Agree
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8. I you have any addibonal comments, pleasa include tham bDedlow.
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Appendix 4a. 2016 Observation Protocol

Session Title:

Presenter: 0 No 1: Low 2 3: High NA:. Not
evidence Medium Applicable
Rated By:
Engagement

Most participants seemed on task for most of the
session

Most participants actively participated

Presentation of Information

Facilitator appeared knowledgeable (i.e.
responded appropriately to questions)

Activities were hands-on and interactive

Appropriate and relevant use of technology

Practicality and Usefulness

of Information

New practices were modeled

Concrete examples were given

Information presented was aligned with District
policies and programing

Organizat

ion and Effe

ctiveness

Goals and objectives were clearly specified

Session was structured and organized

Facilitator stayed on task/topic

Time was used efficiently and effectively
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Appendix 4b. 2017 Observation Protocol

Summer Institute Session Observation Form - 2017

1. Ob=zerver Mame
Check all that apply.

Kristyn
Katie
Su

| Other:

2. Data

Example. December 15, 2012

3. Tima Start

Example. 8:30 AM

4_ Session Title
Mark only one oval.

The Literacy Block: An Overview
Explicit Phonological/lPhonemic Awareness and Phonics Instruction
) Read Aloud and Shared Reading During the Literacy Block

| Classroom Organization, Student Behaviors, and Routines for a Successful Literacy Block

| Effectively Engaging Families in Supporting Children’s Literacy Development

Guided Reading During the Literacy Block
Creating a Literacy-Rich Environment in the Classroom
The Early Literacy Block for Students with Disabilities
| Developing Writers in the Literacy Block and Beyond
) Independent Reading, Leveled Libraries, and Fluency
i What are the other students doing while the teacher is running a Guided Reading group?
Waorking with English Language Learners
Uszing Data to Inform Literacy [nstructicn

) Writing Objectives and Lesson Planning Using the Curriculum Engime

5. Name of Presenter/Facilitator 1 (F Name L
Mame, .g., Katie Mosher)
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6. Name of Presenter/Facilitator 2 (F Name L
Name, e.g., Katie Mosher) (if only one
presenter, leave blank)

Presenter/Facilitator

7. The facilitator was well-prepared.
Mark only one oval.

Disagree ( X Agree

8. The facilitator was friendly and engaging.
Mark only one oval.

Disagree ‘ ] Agree

9. The facilitator was knowledgeable.
Mark only one oval.

Disagree ‘ ] Agree

Session Content and Structure

10. The goals and/or objectives of the session were clearly stated.
Mark only one oval.

Disagree  |{ ‘ Agree

11. Terms and/or concepts were clearly defined.
Mark only one oval.

Disagree ! ) Agree
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12_ Activities were hand=z-on and interactive.

13.

14.

(Mote: If there were no activities presented, choose "0" below. Otherwizse, 1 is dizagree and 3 is
agree, and 2 is somewhere in between agree and dizagree. If you choose 2, please use the comment
box at the end to explain.)

Mark only one oval.

Mo activites were presented () () ) ( ) Agree

e,

Materials were relevant and useful (i.e., extended teachers® learning/have a purpose other than
busywork).

(Mote: If there were no materials presented. choose "0 below. Otherwise, 1 is disagree and 3 is
agree, and 2 is somewhere in between agree and dizagree. If you choose 2, please use the comment
box at the end to explain.)

Mark anly one oval.

Mo materials were presented f_ D _x Agree

Time was used efficiently and effectivaly.
Mark anly one oval.

Disagree () (_ ) (__ ) Agree

Teacher Engagement

15. The majority of teachers were angaged.

16.

Mark anly one oval.

Disagree () () () Agree

Fe

The majority of teachers actively participated in the lesson.

(Mote: If there were no opportunities for teachers to actively participate in the lesson, choose "0"
below. Otherwize, 1 is dizagree and 3 is agree, and 2 is somewhere in between agree and dizagree.
If you choose 2, please use the comment box at the end to explain.)

Mark only one oval.

No opportunities for teachers to actively participate () () () () Agree
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17. Notes (Describe any Issues/concerns/special circumstances in the space below):
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Appendix 4c. Observation Protocol, crosswalk

Observation Protocol

2016

2017

Engagement

Teacher Engagement

Most participants seemed on task for most of the session

The majority of teachers were engaged

Most participants actively participated

The majority of teachers actively participated in the
lesson

Presentation of Information

Presenter/Facilitator

Facilitator appeared knowledgeable (i.e. responded
appropriately to questions)

The facilitator was well-prepared

Activities were hands-on and interactive

The facilitator was friendly/engaging

Appropriate and relevant use of technology

The facilitator was knowledgeable

Organization and Effectiveness

Session Content and Structure

Goals and objectives were clearly specified

The goals and/or objectives of the session were clearly
stated

Time was used efficiently and effectively

Time was used efficiently and effectively

Session was structured and organized

Terms and/or concepts were clearly defined

Facilitator stayed on task/topic

Activities were hands-on and interactive

Practicality and Usefulness of Information

Materials were relevant and useful (i.e., extended
teachers’ learning/have a purpose other than busywork)

New practices were modeled

Concrete examples were given

Information presented was aligned with District policies
and programming

*There was no formal protocol developed for 2015

109




